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Foreword

HIS PUBLICATION is one of a series reporting on the nation-
. wide study, "Qualification- and Preparation of Teachers of Excep-T
tional Children," which since 1952 has been one Of the major projetts
of the Office of Education. The manner in which this activity has lieen
condwted is an example of (oOperative action among persons, from .,
many organizations, school systems, colleges and universities, and the

'Office of Education. The information was supplied, for the most part,
by persons whose main responsibility is for the education of excep-
tional childred. It was recognized *by those planning the study that
opinions from -general educators', from 1?arents, and from lay groups
would also have been *valuable. It was, however, decided to delimit
this studywhich is an extensive oneto special educatots. I'n all,
approximately 2,000 persons have conttibuted to the project.

, This publication reports that part of the information from the broad
study which has bearing on tiw qualification, and preparation of teachers
of children who arc nwntally retarded. The Office hopes that it may
be )ieipful to teachers preparing for this type of service, to directors
and supervisors, to local school administrators, and to instructors in
colleges and universities offering professional preparation to potential
leaders in the education of handicapped and .gifted children. ,

WAYNE 0. REED,
Assistant Commissioner,
Division of Stale
and Local School Systems.

I. DAN HULL,
Director,.

.Instraiction, Organization,
and Services Branch.
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Introduction

RECENT YEARS public interest in the problems ot children who have
xcentional educational. needs has grown very rapidly. This interest- has
especially strong in problems of mentally retarded children.

Some of the causs of this development can be identified. The success of
sr&eialized programs of teaching these children is one of the more important.
New knowledge in the field has stimulated the hope of future expansion of
knowledge on this subject. Active and articulate parent groups are contributing
to public acceptahce and understanding of these children and their needs. As
professional leadership in State and local school systems has developed, more
and more retarded pupils are being identified and served. State legislative and
financial school support have accelerated the growth of programs.

The widespread iriterest and action have created an unprecedented demand
for numbers of teachers to work in this area. It is generally agreed, however,
that programs should nck be expanded at tlw cost of lowered quality of instruc-
tion. On the contrar3(;there has been a reawakening of interest in the improve-
ment of instructional programs.

Interest in the improvement of the quality of instruction has been shown by
the teachers themselves, by State and local school officials, parent-groups, and
teacher preparation institutions. -In order to throw new light on the- problems
involved in securing well qualified teachers, leaders in the field have considered
it necessary to analyze further some of the elements essential to adequate
professional preparation. What are the specialized competencies- that tlw teacher
of the retarded child should have? What types of experiences might contribute
most to the development of these competencies? The importance of these prob-
lems in all areas of exceptionality seemed so great that a study was initiated
on a nation-wide scale.

This publication reports that part of the broad project on Qualification and
Preparation of Teacheri of Exceptional Children which deals specifically wig
tiw distinctive skills and abilities needed by teachers of mentally retarckd
childten.

It Inclucks information on: (1) Competencies needed by teachers of
children who are mentally retarded; (2) opinions on the proficiency of sone
teachers of mentally retarded; (3) education and experience for acquiring
the competencies (4) summary and implications, and (5) areas for further
study.
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TEACHERS OF CHILDREN WHO ARE MENTALLY RETARDED

FIo1;,fr INFORMATION WAS COLLECTED

Since no inventory of competencies w,as available, a major focus in this
study was the identification and evaluation of the knowledge, skills, and kill
ties necessary to the teacher. The study was limited to those competencies
distinctive to the held of mentally retarded children.

In the,,, examination of competencies, information was gathered b
techniques.' First, a comnuttee of experts prepared a report identifying
describing the competencies which they thought to be important and distinctive
for teachers of retarded children and youth. In the second approach, a list
of competencies was submitted (through inquiry forms) to superior teachers
of the mentally retarded for evaluation as to importance.

All the other information presented in the report was collected by mans of
inquiry forms. 3 The teachers were requested to evaluate their own proficiency
in the competencies they had rated for importance. Parallel information was
collected from State and local directors and supervisors of special education
who were asked to rate the proficiency of some recently trained teachers of
the mentally retarded. College staff ,members, as well as*these three groups,
rated the importance of regular teaching, amount of student teaching required,
and some general patterns of professional preparation.

This report, therefore, presents national opinion of recognized professional
workers in the field on the special competencies required of teachers of the
mentally retarded and cm some of the prOfessional experiences that may be
needed in developing these competencies.

It is Fwped that the findings of this report will be of value to a wide rang
or professional workers concerned with 'improving the quality'of teaching in
the field of the retarded. It should serve as an aid to those in the field of
teacher preparation in the layout of teacher training programs. It should be
helpful to supervisors as a tool in confererwes with individual teachers, and in
planning in-service program with them. Finally, it simild be ivipful in tiw
development of certification standards by defining more dearly the types of
preparation which should be required of the teacher.

I See appendix A for a mote complete outline of the plan of the study.
I The full report of this committee appears in this publication on pates 3 to 22.
a See appendix D lot escorts frmn the inquiz forms.
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S SECTION of tiw repo
ed by eactw-rs of nwn

competency committee report, an
the inquiry fora and rated by teacti&rs
duced in as * irly vertatim form as ts editorially possible. Second, results

from the teac..as' resporaws to tiw inquiry form- are reported with tix tterm
Arran in rank orckr of importame as ev- by the trativers This ts

then foamed in a general disansion of the findings.
of lusic guidelines set up for the

as follows:

It is urkkistood that we are producing a professional stateiint of goals to be
acNeveti rather than something which can be inunediatelv translated into Rate
certification standards or teacher education program. What wr AS CUelillitteeS

agree upon as desirable competencies will be continuously modified by tiw- results

of rmarch and the growing body of funded knowledge .

The crig:fire compettedes should be qualitatively aildfor quantitatively defuxii
dhtinguisted from, im additional to, those needed by persmutel concerned with

the so-calkhd mind child. Committees are ma expected to list the compettncies
netded by the regular classroom teachers

deals with the s zed compete
retarded children it contains:

the list of cornpeteies included in

First the committee

rtcy report were

THE COMPETENCY COMM! AND ITS REPORT

Ivan K. Garrison, Chairman

Amy A. Allen
Harold A. Delp
Robert Erdman
Roy Ferguson
H. jay Hicks
Christine P. Ingram,

Carmelite *vier
Alice H. La Valli
Willi& Peace
Louis E. Rosenzweig
Godfrey D. &evens
Wesley D.

(Tide of comminee vtemberr are shows pa page iv.) *

flie amunittre hu =wed tiw definition of a mentally retarded child as

orm w1s is hamlicqvtd; edwationally and sOcially, because of intelligence

to the degree that lw requires special edtwational

The madly retarded may be classified into three categories:

Gimp I.This group is millpond of imlividials for whom son* degree

=

Competencies Needed
Teacher!

a
(1) The
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TEACHERS OF CHILDREN WHO ARE MENTALLY RETARDED

of independence and self-support is possible economically, socially, and
occupationally. even though moderate supervision may be necessary.
Group 2.This group is cmposed of those for whom little or no self
support is anticipated, althou Al improvement is possible, especially in
'self-care, social and eniotional adjustments, and some habit skills. Tlxist
children usually require continuous supervision.
Group 3.This group is composed of those for whom neither sell
support nor other significant improvement is anticipated. These children
will require permanent custodial care.

Note. Traditionally, with wide variations for individual cases, the approxi-
mate IQ ranges are Group 1-50 to 70 or 75; Group 2-30 to 50; Group3-0 to 30.

There are types of physical handicaps in which the defect and the need for
specialized teaching skills seem obvious to everyone. 'When one of the sense
modalities &damaged or destroyed, for example, at least some specific teacher
competencies may be defined immediately. Even -in such cases, however, there
will be specific teaching knowledge, skills, abilities, and matters of method-
ology which are controversial or need further clarification.

Mental retardation is a deka which is less obvious to the ordinary observer.
Nevertheless, the handicap is no less real because ,it is less obvious. Some of
the learning difficulties may be quite subtle. For example, one cannot assume
that the retarded child can", without special help, organize percepts into con-
cepts. We cannot even assume that the retarded child perceives experiences in
a fully "normal" way.

Mental retardation, by definition, implies that intellectual growth is at a
slower rate than normal. Current research indicates, as suggested above, that
th learning processes of the retarded chii lifer qualitatively as well as

titatively from the normal. Research fi Kate that the teacher of
the mentally retarded needs special preparas will lead to an under
standing of these differences and the ability to L tze their educatio
chological and sociological implications in their teaching. This assumption is
basic to the listing of thme specific competencies required by the teaclwr of the
mentally retarded which differ in degree and/or kind from those required of
other teachers.

Certain personal and professional qualifications are required for teaching
menially retardeti childien in school, interpreting* them to ptrents and the
community, and helping them to find their place in a that does ix*
always understand and accept them. While it is obvious that these teachers
need the qualities desired in all teachers, there are other
they differ. This report atkmes to point up the special
apply to teachers of these children.

Certain personal characteristics seem to be euential to the teathir of tix
mentally retarded, irr of the dims setting;t1w chronological or mental
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COMPETENCIES NEEDF:13

age of the children, or the curriculum to be followed. He y
interested it__LiJx_illentigit. retarded. Preferably this interest six)* not be
motivated by trans feelings derived from personal identification. He mist
have a high level_ of_accTance of tix linited capacities of nxntall retarded
children ato conform to the educational and social standards generally wt by the
schOol and the community. He must have a=hi
and or*

7

provKlins. and adapting materials and methods __ft_varims
levels and s of tmaIIyId iTè iut& _ wtellectually curims
about the earninçacerjstjcsof the mentally retarckti.

There is little exact knowledge about the way in which mentally retarded
learn, and there is a lack of appropriate and special metho4ology pertaining
directly to them. However, the teacher should know the story of tiw pioneer
efforts which were made on behalf of these children. He should know about
the work of Hard., Seguin, Montessori, Decroly, and otlytrs wixtse expeirinwrits
and techniques of teaching brought about a chart& of attituck toward the
mentally retarded. He should have a knowledge of current literature and
research dealing with mentally retarded children anti their training

The teacher should have a knowledge of associations and organizations
whose purposes are to promote an understanding of the mentally retarded tw
to plan for their &illation.
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TEACHERS OF CHILDRE/;41 WHO ARE MENTALLY RETARDED .

These
education
eral in nature and, while they specifically apply to s

mentally retarded, they rhould apply to any person who is
education of mentally retarded children The distinctive
been grou under four bmad heidings

racterisbcs of the mentally retarded child and

tatements on'teacher qualifications have implications for teaches
have been included in the introduction because they are

teacheis of the
pansible for the

competeNcies 'have

I, Understanding the
his place in scxi

Developing a functional curriculum through relating the broad pe
and social needs of the mentally retarded
Understanding and applying pedagogical procedures based on an

understanding of the known learning characteristics of the mentally
retarded.

4. SeIecting developing, and using appropriate instructional materials
and equipnwnt in teaching mentally retarded children

Understand:7;g the Mentally Retarded Child
and His Place in Society

To imderstand the mentally retarded child, the teacher needs i
the dynamic factors involved in the emergence of individual social roles.

To appreciate fully the overt behavior of the mentally retarded child, and the
personal difficulties he experiences in a wall wm.I4 teachen of the meraidly
retarded should have a basic inderstmiling of the wrivnid
all children. A knowkidge of tlw way fit whkit the
limits for potential growth, the factors in and experietxes
some and mature emotional development, and the gro
coaribute to the ttacher's understanding , of the process.
dynamic relationship of these elements influences the personal effect:intim of

individual and should k recognized by every teacher of the
retarded.

In mentally retarded duldren, the effea of the physical naimre may
itself in a wide variety of tks. The various physical
of retardation invose limits on i*extual pctaVial which range from
low-grade, bedfast inAlividual to the (haaotnal pulp.

with his ca1 and intellectual
his bask needs

inty
be rejecked.

retar
often mantas 4:akits
frustration.
melts awkward and
intelligence freqwwly
pitterns and ovacomi4
inaratim and further
the clevelopner* of peculiar behavior patterns and the kss likely the madly
retarded child will find wail waTtatx-e.
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COMPETENCIES NEEDED

Developing a Functional Curriculum
A functional i-ulkm may be de/jned as an organization ot learning

experiences to cover a certain scope and sequence, the purpose 'of which is to
help dildren develop and to live enricl-wd and meaningful lives in our demo-
critic society. The content of this curriculum should be selected on the basis ot
the fundamental needs (mental physical, social and enultional) of the
mentally retarded as iridividuals in society.

As hits been gated before, tiw nxntal
differ to sonw degree quantitatively and qualitatively from "normal" mental
processes. These difieretxes determine the scope and secitt of the curri-
Mum. The directly related to the "ikinds" of learning experiehce

of the menlly retarded
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TEAC EN WHO AR1 ME

the child needs to enable hin to fulfill his
adult. The Seal tleriCe must conform
mentally retArded children.

Teachers of the mentally
Nkium. Few schools have

ED

urn role a_s- a mentally retarded
-st-s- 01 concept totmatton In

4

have to develop thri c

urnculum gwdc or a body of facts
and into mation to which all rTw-t-K-11 retarded children should t exrxs

sdi are related to the varioussequence of 1tifltfl experiences
.1-,enta1 levels of mai

The ciirriculum fc trw- riw-n

enters special mitiatim
after sevcral years in
the spe&1 dass at
placed sormatinv flu

ng his lira year in
thir
of

t ninE of
It

must

tve as WT-11 a=s tiw child
rovior for the chi
rmr well as the

rovidç tar the child who is spend-
the wEw atrc,

ts at tlw
at the upper Limits.

oc the kiwi of the classes
have knowledge and skill

A currWittm which rovIcks

well as a

elementary, or S&L
room organization

d who
plactd

mAltig
dim

group and inchviclualid intaructklm =A be cvinibmi. The talciwr rmi be
able to organim the daily program based upcm the tool nuaturRy of
and amaze tiw grouping relati%e to the diumokkal age, the wad
the mental devdoNnen the phylical miturity tiw
educatitxial ZCh1een4 of the indiVisituds in tke chu In tlw ofpniztt-
af etfixatk#nal programs for the memily
these factors has usually been ansi(krect, and vanotu
evolved tint multied in same ckgree of tvplogerw
rarely has a dass that is completely hmogeneous, and tunice
organize effective learning gnmps within the dass cg-

The teadwr must be adept at egAblishing dassromn roatoes.
day mug be orderly and well-planned since =may retarded cilildm pin

and stability fawn following a familiar maim fild:it
essential, and ordeal, Rwaine in the damoorn is an aid in the aciptstua
these children. Excursions, mein* program, parties, aml other umiswd
haFTeninp may be plumed and may rest* th enridwnela in the lives these
boys and gi4s, NA they pay tile highest ctivklauts when ift.ocktaxi aftn the
until rotaine tuts bem evattlirhet

be at& to

wawa'

the teadler mut know how to itttrpret retarded suloknot;ent
turn. The adolescent retardlue may recpure cotagietable emotional suppixt and

8 -OT

to the

retarded usually own
establithed

a

retarded children.
F.,..,Arirleti provide fw the

at the primary who is
regular dames.- It must who

the the school child wh:k

_j

tn
A-4A,

year. must

child

AT at
of tiroP age

for
Ot114 a

rower

itaS11

.10

'

The

3

T .4

The-

_

ra- --.4_ A

field eft
r

1q114 s z.4

1

-

_

" &grew--7.4-

=-1` ,

=

alb

i ,-;i1F1 =

=

ft

or
develop-

1

eaten
is

the
the dais as well as is fix his

year tix clitss. it must provi& the dlild who limits
child

of tlw children twimary,
the teacher mu* in

and fcx gra

the class

S. gability,'and tk

retuded, groming accixding
d igatts lave

Nrreva,
must

Khod

securky training
of

Ai

of the meigally retarded kneads* demi thigh* the
ftwoiod arti aid these are 1

Th.eif net the mg, fat personal, imaid,, s.d fivartkiiii
mid be A& to risi,fit boom Odence ci4atelors itre heitmody

available. Mien the serfdom 14- gul experienced it avOidik,
the to



1

,1, ;

1,
,,,

..,
,,,

,,,
,,i

,

pi
,,,

,,,
,,

,

,

,,
,d

,
IP

,

10
11

1h
1M

m
ii

ii

,

11
11

1
Ih

ili
,1

11
,

11
11

11
1.

ii

iii
i,,

,0
11

11
,il

l,,
,

1'

i
10

1,
11

11
,1

1m
,,.

.,,
,,,

'I'
l!

'i'
lli

l1
11

4P
''''

''''
'

'

"'
 ..

ii

''

H
'I 

1:
:,!

''
,

,1
1,

11
1,

11
,.

'

,

1.
.

Il
l, 

,,,
,

''
1

11
1,

'

il.

,H
,,i

1,
,'1

11
,1

1 
01

,
.

,

,,,
.

,1
11

1i
ii

'1
1

"1
1

,1
11

,.,
,,1

,,,
,,i

,,,
0i

11
1,

11
11

III
III

II
.,,

,,,
,,,

41
11

11
11

01
10

10
I1

10
...

...
..

'

11
1$

14
11

1i
iii

11
01

10
11

11
14

11
11

11
41

10

'

ill
ili

ii/
M

if
0.

,,;
.1

11
01

11
11

11
0

I 
31

11
10

0,
14

1
,

ilp
re

H
.'!

"
11

11
11

11
':1

,
i,.

.il
lii

i,I
I.

0

11
74

'1
,

,r
fl

i,
ili

P
.

!I
r/

iii
'

ti1
 it

,
I1

°'
 J

i!
.. 

10
1

1'
11

4.
,:!

.
r.

A

'II
I:

"

.'.

..i
ili

ll'
'1

1
11

-1
11

'

1
11

,
ii

H
o

Il
li'

ill
lil

t,

'

"
...

4
i,.

..,
11

,i,
,

,j!
.

,,
i

II
I

11
11

11
;

1

I

I'
1

'

11
1

.

,1
11

1

i
Il

1

l'1
11

11
iii

'ii
lii

ll

t,

1
11

1

'

11
11

,1
1I

't;

11
,1

,1
11

11
10

','
,,i

i.

..

, I
I

If
li.

..

11
11

'1
,,,

i!
II

II
N

t

1,
11

11

.

10
1.

11
11

,1
11

'1
.

ili
iil

l'!
"1

0
',

!'i
l'i

,
I

lij
.'

lit
',"

'' 
hi

l i
i'

{;
11

-
-

+

1
,

,
Il

li
1 

ilo
li

,
1

11
11

11
,

i
II

I
i

li
1,

..'
.,

ill
,

I
,is

f
'1

41
11

!
I

11
Il

lI
f

11
11

11
1.

1

1

1.
11

i
11

11
1

I
It

II
I

11
11

11
11

11
ill

,

.

I.
I.

!!
!

11
11

11
1,

1

I

f-
1

1

,

tii
li

I,
,,

ill
t,1

hi
llf

,'

1

1
..

,,,
.

r;
,..

.,,
i,

i.
t

,,
,

;;

i

11
lli

,

Id

,,,
,1

'',
1,

"1
,

:

l'!
11

''''
'''i

''1
4;

11
11

'1
1"

!!
11

11
11

I
'.1

°'
'1

1'
,''

'''.
1'

"
.

1,
1

1

:',
11

!

11
1,

'
,1

,..
.1

.1
i,

,s

II
!I

l
.1

1,
:

li,
.

:

.
i

,

,,1
:1

,i,
pp

.

11
,1

13
:

,
!.

.

,
:.,

-,
!,

,
,

,I
I!

.,
.i.

t

il
;i1

,1
11

1
id

lii
i, 

il.
11

,
,:.

,1
1,

,,
I

1.
1.

,,1
1,

.!
11

1
'."

..,
-,

:'
:1

11

1

1

11
01

11
1;

;

11
11

1.
'4

11
11

Il
ii.

.1
11

,..
,..

'
,,,

i1
,1

1'

,:i

11
11

..'
,1

.,

,,,
11

.,,
!.

,
''"

'
'

o
11

11
01

'';
',1

11
01

0,
,ii

i!
Pi

11
!"

..7
IP

,!
,

,1
ill

i
,

ii!
pi

!i
ii

;ii
iii

,..
11

1;

-

II
I1

II
rl

.,,
,,'

41
1'

i
14

4.
11

1'
'"

.

11
01

11
1'

'

.1
,..

.ii
i,

I*
11

11
1H

p'
11

,i1
11

11
'1

11
1i

iii
iii

l.
i1

,1
11

11
,

11
 :1

.!
1'

II
H

IF
Ir

i
11

11
.1

11
:'

1

ill
ii4

;4
1,

..,
..o

.u
ilt

io
ilo

lli
b.

1.
,.,

,,,
iil

l,1
1

If
...

.
,.,

...
.I

II
IP

,,,
..,

4m
14

11
11

10
iih

at
_

..i
.,.

.

iq MAUD Totipn APAMWITth i1"44
Nwp max pinup.? illinuaul xl salmi Ituftusar atp

P3dell ul pings tiacl gN fl pirsog4 immm 1t 0 14:0 Is!
-sioal Kr, 01 4Padi 'AP Istv 'Primo 2413 a!f.a!urui wxa "Cm)

-schms aims maw posasaidai imam sl uttp-Oktwmptu fisTxn

Pul 4111x19°u14 ITTWAlui 4Mikr!sdhld 17:431m3412ux1°P"P sPA41
smTeA 444) tTiviptumw aAltu s! amp asiumq Intnaxm s! L xinosti

u!iti!Al PHIPATu! trr Mf4a1 Rul fl tw' Pr"! Pinoqs
wimp asap lanuntal in pasn sannmoxi lly fividaztyv Airemail mwaci

tpftmi Fortmoda illvt-taw Aqi fo J./fp-pa/loaf uftiAnti aroli Jo higsturitams
we Ho pornq ra4wpwa34 pwiolvpW lafil46r w upp Fay ammoul JAIN
iiwnis mum* asap jo nitpttal atp 4JakaAtC44 ItUnti 01 441133ny SITTildiad
AsoppiNpui truy4di pur 41rtRiostkiv Jo in" i ci iqi iq pug/ uirat mxtri
-a3 ArtritmJ Acini liptrxa mcp ;mewl vi W. Inn mins 11;t4q

sosinraxIid lelqatepad
if 44v pup ffutrfruswhopu44v 2

4-1---)U3 04 mjtuiiin atp U! 4freW q wntu suoisiPtom
Ui sainitej N-7wixard jo cpaip .100d Xp 4:4113 0) Iltpr-41 ILKIiij re

; ""-"kro,91;,;in 1;;;I; liorvito
t

I

IRO
2.12.2222-

r I 1, 111,11; l 1:1
I

,

A

0'11

In"M"" """ igilini4111IIIbhhdi.

? dhP' IbIhI""r "..-6-11111°1"91414'.///Quilm! ffiIb 411010.11ArooroL,,ArrArbrr.rirro,

:111 :,711
'1,411"

pIdi.jij uwi

effects

4Lit
pro.

ON-1!

fet
tiq

4.4

I.

11

PM

91111.

.s Jt
20

43-
;1.

.

114

1
"'

itt

31y '
,

AoL

de!

.e
1..1

,
2. a

:SC

,

Awl

l.
ei
or2,.

WING,

0:,,,
AIL

AIL

p

411A

,

1. 7
22.

'17:1
L22- .41

.
E.

boo

1

.22

t

wr,

1' I'

"nr

';k.

la
011
type

t

a

I

,

tg.

comprraNau MEM)

Meidloo P 11- Stiaekoh. Caji

Laming health habits.

poor of previous failures in the
schocA and the community. Provisions must be mde in tiw currkukun to meet
this need.

Understamding and Applying Appropriase
Pedagogical Procedures

It has been staled that little is krumn abou.t exactly iww ttw rik-ntally re-
tankud leArn and that tiwse is a LiKk of awroimiate and special inethodology
pertaining directly to aunn. However, the teacher of these Mildren should
have knowledir and AO in applying peelagogk4 procedures bated on an
souierstanding of those !Awning characteristics of the mentally retarda whkh
lave been generally accepted.' All iwooecktres used in tewhing these thildren
should be !used on the total molurky level reskiwd by each individual within
the group. This is wenary because theme is mcwie diversification in the varkes
kovas of ckvek4nnentchrmologkal, physkAwkal, mergal, emotimal, and
social matuskya-than is unu.illy reresetted in resukt grade pimps.

The teadier nog have training in the method, that art mecific to the kali,
int thalideeistki of the menaly wangled. It bu been gated in this repce
thit the learning roma kw the mentally retuded seem to differ iraigita-
tively aiid Takla:hely from the "ncuinal." Methotis mines have Fobalgy



10 TEACHERS OF cHILDREN WHO ARE MENIALLY RETARDED

tended to emphasize the former ,and*pimize the lattkrri perhaps bectultol
lack of objective evidence. Frtmn theft experience in the chummy 'with
mental retardates, the mernbei3 of this committee feel That qualitative (*tiger.
(-aces cannot be ignored. In the use of diagnostic instruments tbe "quality" ot
the responsi to a stimulussgives an indication of these differences. It ihnown
,that (without special help) many ccempts of the mentally retarded are con-
fused, distorted, and less functional than those of ni(mal.children (witness_
the retarded child in a gmgulu" dasmoom). If application to be mule tu
this difference, the trather must have *skill in coettsodalokt (u a result of
knowledges and training) that explicitly points up the steps in the de.velop-
ment of concepts

The teacher mustc-have skill in &term:fling when additional "deps'' need to
he evolved and to fit the steps into systimatic instnactiml. He aunt hive know-
ledge. and skill in the use of cues, reduced cues, and pouibilities for generali-
zatns. He must be able to evolve iipethodi (as mat of his lartwitivdt, and
training) that will enabk itim to test the fundionality of specific e for
the child.

Since these children tad( a high kvel of ability to generalize -and have gest
difficulty 'with abstractkmts, the teacher should use concrete, materials and
simple, direct methods of presenting lessons. They need to remain for a
longer time on tlw concrete manipulative level and to progress gradually to
more abstract karning. The use of verbal symbols begins early as the teacher
encourages the pupils to talk about their experiences. Such visual symbols as
words and numbers are abstractions, and only the most simpk of these should
be presented to retarde4 children in the early stages of their !earning. The
teacher must be able- to use methods that do not require from the children a
high degree of reading and interpretatkm of directions.

The teacher must be ikilled in medial of obstresition of the chili during
the learning process. He should know how to record his observatiorts effec-
tively, how to jdentify the _needs revealed, how to employ appropriate =VC
five measures, and how to evaluxte the effectiveness of the procetkres used.

Mentally retarded children have._ a slow rate of learning, the teacher must
therifore &mow bow to allow adityaare- lime for each phase, developing COG-

cepts slowly, simply, and in sequential order over an extended period of time.
Since mental retardates tend to have a relatively short attentice span, the
learning periods must not be too long and 'must be well motivated. Becavse
these children often have poor retentive ability, the teacher must be skiful, in
hunishing meaningful repetition in a variety of situations to sustain- iiterest.

The teacher should know how to wilize a variety of ieachiseg spproackes to
any lesson, rather than to rely upon a single technique. These children, regard-
less of age, must be tepeatcdly shown how to do .things. Alt directions must
be simpk and explicit *hether they pertain situation or to exin-
ttol.of behavior. It is necessary for the teacher to use a sin)* vocabulart to
enable them to' grasp meryinp an4 follow directions.
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COMPETENCIES NEEDED- 11

The teacher must be able to use meihods that will allow the child to le=n
as A reisdi of exparalion. H must be able to use methods of explicit in-
struction for the deyTiopment of those desired concepts which were fostered
by the exploration. He must be able to re-cognize when experiences have wit
fostered desired concepts. He must be able to restructure situations so that the
concept may be isolated ,fbr specific instruction.

The teacher must know how to make the trim of the children con-
crete and meaning/id through the use of audio-visual materials.. Tlw children
can be supplied with much that they are unable to get from the ',tinted page.
It has been demonstratrA that audio-visual instruction is worthwhile in teach-

.ing the retarded child.
The teacher must be able to use metbodJ this, are related to the mterest and

bibarior of the mentally retarded. The teacher should recog9ize that
these children can be taught most successfully through seeing, ferlitig, anti
partie' g. He mot know how ti) provide for this active participation
either through-- real or contrived expeirrxes. He should know hov to direci
than in stdry buildin& role playing, and group dramatizations.

These children are easily confined by the intzociudion ai too many require-
ments simultaneously. they can learn 'to concvn when codfrented by a few
rules, especially if they have had i voice in formulating the rules and if they-
un4erstand what they are expected to do. d is essential that the teacher be
able to establish guideposti for behavior early in the school year. He must be
aimistett in requiring observance of the rules if the classroom manigernent
is to be effective and the pupils are to learn to assume responsibility for their
own actions. The trathet must apply his kniiiwiedge of the diffict4ties that
mentally retarded children may have in formulating social concepts as they do
in developing acatielnk concepts.

The teacher must be able to develop meibodology tixto provides straromrefi
tom for meeting tbe "life Neal" of the mental retardate. This means

that _the teacher, aia result of his understanding of the mentally retarded, must
make some piedictions gn the posstbk .social positions of these children. He
must make some. assumptions as to the present nee4s of the child .(outside of
school). He mist evOr methodology to **fill in the gaps" that are now pres-
ent,1 He ciatet.-aiStne tint the unstructured experiences outside of class al
arse glkix,

The knowtecirs and skills required of the teacher of the mental retardate
will toy kirtg spool the age.groN j the children comterimi. An un-
dentanaing of the learning characteristics of the mentally retarckd presupposes
that the ieachee etiploy cettain special methods and adapt

he is teading.
that fire adaptable the

the"rani malted Irbild
Chronologital Age (CA.) below 6,- will need to understand and have skill,
in using good ptesdbool methods. He should know how to provide for the
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con ent
may occur.

The teacher of the ekrntntary age child must know what activities and
quipment to USC to help children develop motor coordination. Habit training

in health, work, safety, and social relations.should be a continums program
An understanding of the need for and ways of building language and nunivr

is of considerable importance. The teacher must kViow 'mut to use
rnetktds of teaching tool subjects that have proved succenful with

mentally retarded children.
The teacher the adoleicent mentally retarded stimied know how to relate

the activities cw learning experiences to the mental retardates' needs in the
major areas of living. He shmild know the procedures to follow te give the

practice in wiving their everyday problems in living. He shmild know
provide training that will develop habits and attitudes that contribute

to mccessful job experience. In situatknis where occupational training is pos-
able the teacher needs to kimw how to survey the local comrininity for jobs at
the retardates functiming levels; to classify the jobs into job areis; and be abk
to develop curriailar experierxes in and cgit of school which will have practkal
apOicition to the present and future.

The teacher needs knowledge and skill in providing a program of reeduca-
tlon for the retarded child who has experienced failure in previous attempts
to compete wkh other children of higher ability. Many mentally retarded
children are placed in special education programs during the school year or
after several yews kl the regular grader:. Children who have tried and failed

school need a different approach from those who are inelperienced in
school. The former require procedures adapted to their present attitudes and
to their disabilities. The latter can profit frcnn readiness programs established

perish* for die beginner who is mentally retarded. The texher must be
to work with both groups.

The teacher must kwaw how to ascertain the child's attituck toward a slthject
in which he I*sfaid how to judge his preset* readiness for the subject, both

and enxally, as well as be able to find the most effective way of
teadting bans. The teacher [milt be able to administer tests that meson the
child's kvel if achievement or readiness or that indicate ways in which he may
learn best, and to evaluate and utilize the results. He must be kfr to help the
child estailish atir soils.
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14 TEACHERS OF CHILDREN WHO ARE MENTALLY RETARDED

ment. He should know how to develop language with retarded children. I*
should have the ability to recognize the speech disorders which should be
referred to a speech therapist.

The teacher should have skill in providing training in oral and writtten
language development for the madly retarded. Language developmetA in tiw
early years is an integral part of the readiness program. AcceptaNe language
and the ability to communicate effectively with others must be developed d
emphasized throughout the school life of mentally retarded boys and girls.

It is essential that tiw- teacher know how to establish a menial health pro-
gram. He must know how to reestablish a feeling of wacky and must be
aware of the hazards to the mental health of the nwntally retarded child.
Some of these lazards are failure, rejection or overpr(Aectimi by intents, re-
jection by peers or community, and insecurity resttiting from tlx child's fear
that he cannot succeed. The teacher must know methmis of redirecting time
children, how to provide for success, anti how to he1R them establish stir
individual . He must have insi in dealing with personality fievrioi
,ment,
the

recognize behavior as symptomatic, and look beneath the surface for
causative factors. He must have skill in cmaseling metAal retardates.

Some children have more than one himidicap whkh massitates special
educational provisions. 11x-y are usually placed in a class where they can hem-
fit most from the special servke in relation to their major handicap. The
teac4e; of the mentally warded should krxfw the educational provisiwts to nuke
for children wiw) are mentally retarded and also lave smne otha handicap

Selecting, Developitig, and Using Appropriate
Instructional Materials and Equipment

As has been stated before, tkre are few special types of materials or equip-
ment desigmid exclusively for the edwatkm of tiw mentally wank& This cka
not ,mean that there is au) axed for special umiak& Pdthis homes are
reluctant to print materials which lave a limited
often lack staff mcnkas who tiff the
(piked. Tlx Unpikakm a these' hos are
retarded must have specific Adis in dffelopg m4 appriate to the
inumlitte rthlem and to the mpnizal altiktiktins and all ci
in tu:h a way as to meet tlw itulividizal and group weds didift
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COMPETENCIES NEEDED 1 5

the leffning chiraderhtics of nxintally retarded children. It is not ermgh for
him to provick Imre of the same kind of materials at a particular grade level
Mentally retarded children need to have the "steps" in.the development of a
pec (=Kept "spelled out." A teacher must have the ability to _develop

tiw materials following the principles of how mentally retarded children learn.
It tuA enough to sty thrt tiw teadwr should be able to develop and aviapt

materials for the varas achkivarma levels. Stuit Meaerials must be appropriate
to the developmental level of the child. They must be related to his present
nttd, bW they mug also be related to his pt.q and ftture experiences with
other materials. They numt be retated to tiw child's development of varkno
come" In imeparing and adapting nuterials tI tem:1w Amid be guided

the child's making functhmal u of them These "new"
mini& amid be apmpriate to the child's mall, social, and physical kvel
which marls tint in the peparation of materials the tem:her will be gitickd
by his understanding of the varkws developmettal patterns ci the thertally
retarded. He will prepare =Aerials to build and Strend . "selected" con-
cepts in keeping with the "planned" currkulum. &will adapt and develop

in keeling with his knowledge of the methods that are most oc-
cessful with mentally retarded children. To cka this he nut have training that
thooki lead todrithinthewleof developmental =aerials, whetiwr they are
COnetreft objects ix verbal symbok

am! Nuipanent mak iw related to the effrriadstm organization and
room mitoris#9n. As has been stated before, these children lack aeativity
and ability to generalize. They require structured situations wherein precon-
ceived outaxnes ue sought. The teacher nmA be able to plan materials so
that the pattern becomes evkienu and familiar to the pupils. When children
are working with familiar materials ca folkwiag a planned pattern the teacher
can have several groups anti individuals "working" at the fame time. He mug
know how to rovide a rown organizatim, from the standpoint of locatim of
materials and equipnert, tint facilitates rather flan hinders the achievement
of the objectives of the program.

The 'rust know how kb develop and adapt nugeriah in relation to
tbe sntererts d the =wally retarded children. Again, this imam not only that
the teacher nut find materials conmnensunft with inix,reA of children at a
certain kvel of achievemein or social maturity, ba also that the teacher mist
recognize the varts social, menial, and acadenic developmental levels demon-

retarded children and by each child. Interes!,
and Watts

c. selectiOn of mitterials than
mental

tiredly* ability, yet they bare
a mug ',vide an
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16 TEACHERS OF CHILDREN WHO ARE MENTALLY RETARDED

portunttes for learning through exploration. They must also know how to
vide materials that lead to the development of preconceived concepts. Teachers
at the primary level must know what materials are appropriate to a child wi
poor coordinatim who lacks concepts of color, shape, and fprm. As the

Developing mninumuum &ills.

child's motor cmtml improves, and hi; kmr;lecip of form, shape, and cot);
increa,ses, teadiers will need to krww approp*e materials (cc how t.o adapt
materials used formerly) whkh will help him develop skills in cocTerating
projects and in expressing himself through tI varims media.

The teacher must know how iv relate materith to the life needs of the
mentally retarded. This presupposes that lw has some knit* kto the parable
social Fnitims tint the mentally retarded nay enOy as achaks. Tiv teacher
would be less than realigk if lw supplied children wfth materials simOy be-
came they can "&" cw "use" them. It is perost11 to be reilistk witixat bells
fatalidk. To this end, the teacher nu* know how to ached, ix;covi4k; and
adapt materials whkh are awe than wy wtmk."

As the pupil reaches a&Itionce the **cher must 'nevi&
strengthening and development 0/ prevocwiond, vocwiond, and AVOritiOnid
skills aNd knowledge. An empkvfnumt blink diouki tux be the fird expeti-
ence that a mortally retarded th4Is wkh him to
information about himself. The tetkixt smAing wkh pipik at thhi age level
mist ktuaw how to select room evtipmnt tht is in kevb* wkh the votatianal
and social pctuNiithts for the sweated in their local

An anal*'i ounoi 'thew

fro-

PsAfx. Selfish, Md.

cm

f tht

nuterial revdtMg sive

convounity.
%Mine coapetencks fawn.



Outline of C

coMpNapç NEEDED

Understarkiing the tharacteTigks of the framtall
place in society

Ttw teacher [weds to hare an unfrrimHnl of
and physics] ck-
He must reciwin that the wail role mews from the
play of the above maimed factors with tF environment
He must hare a knowler4ge of ttw effect c4 m-tacit in
mental process axial roles
He mut have an understanding of the concepts of
specifically he slmuld know about:

17

Jiez vuk-ef'
and

the develop-

retardation

and typological &And'

1.4

1.41

The ethkicaI factm. 1.42

He must fume an understanding af the uxigo tal implications of 1.5

mental retardeion for the /Imre school institution, anA awfununitY.
Specifically, he should hive:

An utulerstanctir* of provisions for care and
and insfitation.
A knowledge i wades and thth fundiming

bowie* ci legal provisions governing agencies.
The ability to interpret writes.

He needs to acquire certain. additional knowitAge,
piques that may aid him in modifying the role of the retarded child;
he should hare the cmpetence which enables him:

To figerpret psychological repmts and make application to the 1.61
educational program.
To prepaie records and reports on beluvRx anti progress of the 1.62
mentally retudea child.
To sekct adminiaer, and interpret appropriate grwp teas. 1.63

To communicate understandably with 'menu of mentally r!tatxbed 1.64
children.
To collect, summarize, evaltude, ami interpret facts comemk* 1.65
cultural patterns a mentally retarded children.
To discover areas in whkh these dilates have lacked certain 1.66
expetknces

Developing a fusktional curriculum based on broad psersonal and social
wails of the mentally retarded

The teacher must have a knowledge of the curricular patents that 2.1

ugh best adapted to the needs of the retarded (e.g., core,
activity, experietice, and areas).

and skill in the development of_xsatticits
he should:_u1 at the primary 2.21

kvel mi INA la the swominy kve40
boll a curriculum that conforms to the 2.22

vars &Momenta pawl's d -mold mehirtkdkm.

in twx-rw 1.51

1.54

1.6

The hem

retarded child his h

intellectual, emotional, 1.1

dynamic Int'er- 1.2

'
1.3.

mental
,

of

treatment-;v4t

tech-

.,

in flyby,.

1.52

1.53

lie log

mentally

L't

2.2

1

A

skills, and

tutve knowkdge
Of Stscifically

Have sa tiavalopmberd

Have die &My 6)

igridid rtgIUV ii Opowile gragge.
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18 TEACHERS OF CHILDREN WHO ARE MENTALLY RETARDED

item numk-r
Be able to build a curriculum that provides for the sequential 2.23
development of concepts and skills.
Be able to develop a curriculum that provides for the acctwn- 2.24
plishment of certain group goals regardless of tht different levels
of academic achievement within the group, In? different "means."

The teacher must know how to develop or organiie a curriculum that 2.3
provides time for the use of remedial methods toadapted' indiv dual
and group inItnictim ci the montally retarded.
The teacher must have an understanding of the dew:IN:wriest and use 2.4
of criteria for the selection of content of the curriculums. Specifically
he must:

Be able to Mate content to the ckvelppmental level 2.41
of the child; Ix should

Be to make fOrmal and informal assesments of the 2.411
child's ability and achievement.
Know how to make formal and informal judgments of the
difficulty of material and concepts.
Know how to use educational diiignostic instrwnents as 2.413
means to determining curriculum content for each individual.

Be able to um content to
of the mentally retarded. He should be able to select content:

That miles tlw specificity of steps in the teaming 2.421
process of each child.
That provides for simplified concepts. 2.422
That fosters the development of calm& from the concrete 2.423
to the semi-abstract to the abstract
That has immediate functional importame. 2.424

Be able to rclate,surriculum content tOtI1ntI LALmentally 2.43
retarded chitdon.
Be able to relate_ cu.cricalw content to "life" weds of the awn- 2.44
tally retarded: he must
Be able to relate content _to realistic vocatiomLgoaLs_ for the 245
mentally retarcleci-$pedically he should:

Be -able to select curriculum went that is related to what 2.451
is known of vocational possibilities for mentally retarded
adults.
Know how and where to get the information the will enable 2.452
him to make this selective (Published research, self4aitiated
occupational surveys, etc.).
Be abk to select cant" that will lead to the, development 2.453
of the social and prevocational skills. that satisfy the noir
tional requirernpnts.

Be Ale to select cohtent that is related to the social positicm of 2.46
the adult mentally retarded. He twit are abk:

To 'elect econtept that -4.461
meet of the só

- = , .

-41,-

t
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ft

abii#
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2.411

2.4I\
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provides for the sequential develop-
skills god attitudes thot will amble the

mentsily to Willa exceed Ws positkin:
the maga* mated bore the owe 1;. 2.442

cuity fn the ft:math* 01 these that he has Irak%
other concepts.
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The teacher must have
content of the curriculum.

'must

COMPETENCIES NEEDED

hem number

a sequrntial development COD=

He must be able to or_gam a curricAllurn
cmcepts.

e to mganize a um-Kul= eS far
Lof sdicj-1 periences (school and con

recreation centers, work experiences. field tri
He must be able to organise a (urncuhum_that_ provides_ ntr-
glutton m a total school program.

resourCeS.

Understanding and applying appropriate
an understanding f the known learning
retarded

gical procrdures
aCeristics of the mentally

2.5

3.0

The teacher needs a knowledge of general fV41--A0g_IC basen 3.1
on an understanding of mental retardation. Specifically 1 should:

lie able to .use methods that are adapted to the slow rate of 3.11
progress of the mental retarded.
Be Axle to use methods that rewgnize a short attention span 3.12
Be skilled in a variety of teaching approaches to a single problem. 3.13
Know how to use procedures that insure a mental health pro- 3.14
gram; he must know

How to provide opportunities for successful experiences. 3.141
Techniques of counseling mentally retarded children and 3.142
their parents.

Be skilled in observatitm. 3.15
Be skilled in aiding speech development 3 . 1 6

Have -skill in proTiding training in oral and written language 3.17
development for the mentally retarde41

The teacher must know tlw accepted methods of instruction that are 3.2
applicable to the developmental level of tlx child. Specifically he
should:

Have knowledge and skill in Oreschool educational techniques 3.21
that are applicable to mentally retarded children; He must know:

How to train the children in self-help activities.
How tp proyide for motor development and to deal with the
specific health problems of the young mentally retarded child.
How to provide for intellectual development and oppor- 3.213,
tunities for verbal and other forms of self-expresiion.
How to provide for sound emotional health. 3.214
How to provide socializing experiences and bow to organize 3.215
a program around play activities.

Nlie nee* to have knowledge ind skill in elementary educationil 122
tectinkpes He should:

tO a readiness program for ,sonle children 3.221
ImAgrarn ol regrettuaitia fce other's.

health, work, gaiety, and 3.222

3.211
3.212 ,

11111IMOINO1111111114111111111111111111111.110

*The ken al*rs

to develop knowledge and skill on t elementary 3.223

for th*

19

knowledge and. skill in the organization of the

able to arrlime for 2.51
-mks_ ills.

which _provides for 2
irpetiLitu_i_of
He must . ke "in" 2.53

2.54

based on

guides

I

;

. - r

'i, to ,-, .

44
.4,_._ ; ..; -; ;, - , .

., 4- r.

. .
. II..

h., 1 1

, establishing
- , 1',

I; ,-

)12

and 4

46.

..

I

howM e
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20 TEACHERS OF CHILDREN WHO ARE MENTALLY RETARDED

level in aritnmetic and the language arts i
the mentally retardate in desirable speech habits.

Re able to use m-tfmtis tfut pmvi&- for the sequential
development of social hills and concepts.

Tiw teacher 4 the adolescent mental retardate must have ktkawi-
edge ALIA skill in kt-hniqms suitable for older retar&-id thikirtra.
He must know how to:

Provick a prngr&m 01 ree4u4:46m.
Provick for adequate socutt' and ctmuntulity *Ansi:Erma.
Relate classroom &IIVItItS to neetis in major areas of living.
Give personal, xii1, anti vocational guidance.

The trathei newt be shawl in the methods that are sped& to the
lemming characteristics d the nxmtally retarded. Specifkally he should:

Have a good tukkrstanding c cmmept dtveloment; he should:
Be able to relate his kruywkdge to whin is known d the

dutracterisfics d tbe meraally retar&A.
Know how to apply this knowkdv to tiw
use of methods.

Know how to provide direct ami purposeful experiaKes. 3.3
Know how to present concepts slowly, simply, and in a
order.
Provide adequate tine for phase development. 3.34
Recognize and use mettnxkdogr tint is ammnistie to the mental 3.33retardate's intereo. prftem achkrrenuno level, and ineseta level
of maturity.
Be adept in keepirkg the leaning experknces uftrestins but 3.36simple enough for the limited comprehension c4 the child.
Have skill in (Irv-eloping language ability in the child. 3.37
Have skill in the use of visual and auditory aids and in the 3.58preivntion of instructional materials.
Have kilowkage and skill in providing a readintss program; 3.39
He mug:

Knew how to plan uki implement an extended readimss 3.391
program and delay formal instrwtion when neremary.
Have skill in selecting apprmiate learning activities. 3.392

The teacher mug have knowledge and skill in reectuatift the mentally 3.4retarded child and in providing renmlial instruction. Specifically he
should:

Know how to cieftrmitw the chiles present level of achieveme 3.41
Know how to help the child establish new pals and relate them 3.42
to tbe goals of the dau.
Have skill in adjustini instructional procedures to the widely 3.43
varying needs of the children in the clam
Know bow to identify and Wed children who need remedial 5.44
help.
Understand and know how tz) appty &mica teed*. procedures 5.43
that have been developed and use4 succenfully with the mental
retarded.

N.Ws.
T 7'

Item ni-mbtf
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teacher must hay-
ark] management.

Be skilled in
kAle to p

Be a V

Know lx-rw

[taming experiences.
Know how to integrate
mai pragram ot the school.
current tmrias in

COMPETENCIES NEEDED

skill in classroom (-)

SChedules and progiums
individual an4 group insAr-udium:

'rig routines.
'de activitkl whkh will furnish

wcc

with multi
He m
is also visually
pedi =ally

v%e

equipnwpt

VC

The teacher must know

of the special class with the
implies an

-regular-

w to relate materi'ais and
dtrelopnittint kvel. Specifratly he thould:

Know how to relate materiah w the !Apical &-veloment of
the child (e.g. toys, manipulative materials, media for tree ex-
presstm and fund took). ik mtua be able:

To taste materials to the muscutu Aull level of the child
(large and small muscle worclination).
To reliw miarrials to the husd.eye coordination levet of

4the chili.
Have the ability to relate !near jails 63 the moat' ckvelopmtn
of the child; He must:

Know how to relate mown& to the concept kvel of the
child.
Know tww to relak mateTiah to the academic achievement
revel of the child.
Be able to develop materials which foster the devel
of functional corwepts disregarding the academic level of
the child.

.

Be able to provide materials and equipment that ate related to
the social 4evel-op/nem of the child.

The teacher must be id* to develop, selett, and use materiah and 4.2
pment that are appmpriate to the learning characteristics of

mrtally retarded dikiren. Specifically he should be abk:
To provk rwerials that provide (*port-in:44es fm. learning 4.21
through exploratkan.
To provide'structureci materials that "carry" the child through the 4.22
proceusof concept formation:-
To make wovisioa for dee mentally retarded's poor ability in 4.23
abstract thinkthir sad his short-atiendot wan.
To provide amtierials Ifot "explicit" instruction (he cannot assume 4.24
that the child although he provides

`),

a
a

child who
ortho-

2

hem Vh-Mb-c-F

3.6

3.61

4

4.1

4.11

4.111

4.112

4.12

4.121

4.122

4.123

4.13

-1Thir Meal
.f:

,

14

-

.

'
T knowledge And 3.5

Specifically he should:
arranging flexible

for
ade;

'*ar ortIwhIe

program
This unie:.rarsr4atiding

ligy in elementary
PAVD-- if

The A:---acher must
handicaps.
know what

developing, anal using tialwolbaita"te instr- f4;1!;gr- I materiah and
in cWi satosvoily

equipment to the

3.51

3.52

3.53
3.54

3.55

and shill in providias for children
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24 TEACHERS OF CHILDREN WHO AREctdENTALLY ftETARDED

TABLE 1.Relative Ralings of Im Mind Proficiency) Which
Plaa!ti (xi CimpetetwieiTeachers of Mentally Retarded

R.*nh tract ort
fltt

2

3

4

5

6

7

10

1 1

di

. 1 2

13

14

15

16

17

-,==1111*

COMPETENCIES
NEMMEMIC111.-a-

Items rated ''VERY IMPORTANT'

The ability
to recognize the individual differences of each men- 2

tally retarded pupil
to help mentally retarded pupils to develop acceptabfr 3

patterns (4 behavior and personal hygiene
ti) stied and use reading materials suited to both 6

Erie] and interem -of mentally retarded pupils
to provide a flexible, individual curriculum 9
to interpret the behavior mentally retarded m 22 it

terms of physical, psychological, and environmen
focus

to help mentally retarded pupils develop self-suit- .0 id
ciency in daily living and in planning for the future

to provide experiences for mentally retarded pupils
in health edihation

1-56)

lank octri
rvniscarecy

11

to use a witk rove a techniques, materials, and 5
methods in teachilig mentally retarded pupils to
read

to remain objective. while retaining sensitivity and I 10
appreciation for the limited achievements of men-
tally retarded pupih

to recognize possible causes of social educational and ; 26
emotional maladjustments of individual mentally !

retarded pupils and to participate in planning I

course of action aimed at alleviating them,
to visit the homes, gain the support ot, and work 8

cooperatively with, parents of mentally retarded
Pupils

to differentiate between social and emotional malad- I 42 ii
justrnert and mental retardation

to organize and develop a curriculum around socially I 27
useiul and meaningful themes or units of aperi-
ence

to counsel mentally retarded children on their ern°. 32
tional problems and personal latitudes

A kmiwkcise cw urkierstat!ding of principks ol kaming
I

12
applied to waling the moat& retarded

The ability
to teach fundamental arittunetic to mentally retarded I 7

pupils around conaete situatiom
to provide for a wide range of social experksces for I 35

modally retarded pupils
P0
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COMPETENCIES NEEDED

TABLE 1 con t in ueti

Rank miler a
ComPETENCIES

A

Items rated "VERY IMPORTANT" (continued)

18

19

21

2-2

25

24

25

e 26

27

28

29

so

51

52

33w

to use a broad range a community resources (people,
places, &Amiss) in teething the mentally retarded
counsel mentally retaMed children in their social

proNems
to provide a wide rang of expenentes m community

living for mentally retarded pupils-
A knowkge or understanding of the.role of the school

in hdNn pupils reach maturity physically. socially,
arui cmc4itxt1Iy. as well as intellectually

The aMitr
to provide requent opportunity for group participa-

tion
to in special educational programs for the

mentally retarded and the problems and potential-
ities (4 these children to repast school personnel

to analyze .the factors which have c-ontnuted from
infancy to the language development of rath men-
tally retartkd pupil, to evaluate continuously his
level of development, and to proJ appropriate
leuning experiences at this levet

to mognite and use "out-of-school" situations and
materials whenever possibk in ones teaching

A knowledge or understanding of the intellectual charac-
teristics of mentally retarded children

The ability
to develop and use cumulative educational records on

individual mentally retarded pupils
to make educational interpretations from case records

and histories
to encourage and create situations in school in which

the mentally retarded and so-calkd normal children
work and/or play together

-to make educational interpretations from psycholog-
ical reports

to interpret special educational programs for the men-
tally retarded and the problems and potentialities
of these children to the general public

knowkdAre or understanding of possible effect of the
socio-economk and cultural milieu and etitotional
dimate of the home on the mentally retarded child's
soda!, emotional, and intellectual development

The abi1ity-7
to win the trust and approval of io-called normal

child= as well as metrally retarded pupils

25

Lank oaks of
ivrkAlt- it-twy 1

58
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51
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43
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!&_== social

in
a mentally retarded /Mid in the family
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Tor

_.A-Grrstanding 0.
the socially

experiences)
and/or tet

d emionall A

A

40

17 id

16

other !Twit) iters of a professional team 49
"A

facing

solve pnthkms related to their
emotional problems

information which will
prkiblenis arising from

m_=

.Aving

A-A causes
to counsel mentally retarded children cm their educa-

tional problems
to provide experiences for

duiritic arts
ded pupils in

make educational 4tetpretatico* /tom nuyclical
(including psychiatriV4 reports

to operate amplifiers, ircord players, -filmstrip pro-cc-
tors and other audia-viwal aids

See foonot at en4 of table. ft
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EIENCIES

(continued)---

perienc _or mcnti

-1wiedge or LiThjetSIMdiP
sources of, and services o'

tiations. such as clinics.
welfare aerkies, and reluNh
mentally retarded children and tfwir parents

Rica! abnormalities

retarded

organ
(hurdles.

'es for

physical and
oteti to brain imi

viSed

ability to interpret
,,

, the mentally rtarck and the problems and poten-
.

!

tialities of these children, to related professional
! rwrson el_ such as &dors and social workers
I A knowkda or understamJjn ri the distinctive cum

5tanthng of teaching hods
ly retarded

pedal educatith1111 programs for

lums of preschool, primary, inkimediate seccmdary,
and schotil-eciucation programs for tlx rnenta
retarded

The ability--
,

to interpret special educational programs for tlw rum-
.

tally retarded, and the problems and potentialities
of these children, to nonprofessimal school workers
such as bus attendants and- sci-kmol custodians
work with other members of a miessional t

lping parents with prthlerns related to thti
occupational placement

74 __ provide experiences for mentall
in dramatic arts

is I A knowledge or understandj

retarded dildren unckr existing Federal, State, and
local laws and regulatims pertaining to vocational
training mentally retarckd ths and adults
owledge or understanding

76 the purposes, services, arkl locatims oi national
organizatices concerned with the ediwation and
general welfare of the mentally retarded, such as
the International Coma for Exceptsal Children,
American Association on Mental Deficiency, the
National Association for Retarded Children

77 the clinical types d mentally deficient
78 the preseig status of medical treatment of mental

dekkwy

ck-41 pupils

isimis for mentally

See footnotes 0 end a table.
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85

86

87

90
91

92

93'

.MPORTAi

ch _

reiankd children

:onun

which have 1--artn
anti social status

pioviumn for mentally retarded children under ex- I 90 id
stinA Federal, State and local laws and regulations

practices

a_minister to mentally retarded children individual
I S5 _d

diaLmostic tests of arithmetic and reading disabili
speech correcti-cm to mentally retarded with j 92 d

occasional help 4 a correctionist
to work with architects and school administrators in i 86

planning and securing classrOom and other special
equipment for mentally retarckd pupils

A knowledRe or ancieroarkiing 4 provisions for
tally retarded children under existing Federal, State
and local laws and regulations pertaining to juveni
delinquency and probation
ability to givt speech correction to mentally retarded

I 79
under &reclaim of a correctionist

knowledge or untirmancling of
methods and/or techniques of teaching the peech 3 ad

handicapped
the evidence for and against inheritance of mental 66 Id

deficiax-y
the alignments and studies for and against segregation 72

of mentally retirtkiti pupils in special classes
ability
to teach mentally retar4e13 having multiple handicaps 95 Id

i.e., cerebral palsy, hearing or mum loss
to adminiger to mentally retarded children

standardized group achievement temm 24 id
group llama and special witude wits and tests 88

a social and emotional stlitianwst
w take responsibility for, or to assist with, one (m' 83 a

more extracurricular activities for mentally tear
sa6 as Swims, and hobby club$

knowleclo cw understanding of the history of educa 75 id
tion ei the mew,* retarded

The ability to apply the Strauss technique 99 id

rated "LESS IMPORTANT

COMPETENCIES NEEDED

TABLE

rah aritir al I
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TEACHERS IF CHILDREN WHO ARE 14_

Rank orr ct
trnportanue

QS

_

100

LE

CO

rated _FSS IMPORTANT

Waal InatUnty FIC4

individual verbal And
abl__a

continued)

ce tests ot mental

to adrni educational program
retarded pupils

to administer to mentally retarded children--

tallv

onx-tric teas
ap inte.

ive
ests

rated "NOT IMRIRTANr' NONE

,k

98

97

1 au

The rank order of the items was arrived at by aveft_ging the importanceteachers. The rank of each item wu determined by the average rating it rece:-pace 75, for further explanation ot gatistical procedures employed.
When the inquiry form was wilt to the teachers of mentally retarded, they were also requested torite their own proficiency irt each of the items. The rank (niter of profickfti based on an verastof these ratings tor each arm. On the average, teachers rated theMselves 'good" in competenciesindicated by proficiency rank c_wder numbers 1 to 61; "fair" on numbers 62 to ; and -riot prepared"on number 100. A of tlo- proficiency of the Withers will be found on page 42. Siftappendix C., page 76 for further explartaiwm of statistivft-wocedures employed.Items were classified into the 4 groups of import nce accorairng to their average ratings: "verlimpwtant'0; "important"; important' ; and not important.
rd&-notips "significant difference." For all items marked with, this symbol, analysis showedstatistically significant difference between the average rating of .f_t.1 more and the average rating ofproficiency. A discussion of these differences may be found op page 43. See appendix C. page 77,rot statistical procedures employed to determine significant difference.

TEACHER EVALUATIONS .

OF COMPETENCIES: AN ANALYSIS
While the original list of competencies appearing on tlw teachers' inquiry 4

form was na organiied systematically by topic, certain natural groupings of
items can be made whkii nuy facilitate discutsim of fix results. For the
sake of convenience, tlxreikwe, the discussion is organized, insofar as possibl
around the km principal catepries defiftd in the "Cormxtency Committee"
report. Thew were: (1) Understanding the mentally 'retarded child, (2)
developing a functimal curriailum, (3) understanding and apply good teach-

.

ing mattwds, and (4)- ftlecting, ieveloping, and using apprivriate intruc--
tkaal materials. Sone aiapetemkts in die teachers' list did ix* fall sitis.
,factorily within them flour groupings ms.1 timirefose require separate amsidera-
tion. They are rwilevi aroma dw folkwing lwaciings: (5) Gemini ork0a-,
tim in special (6), interpersonal relatimhiri, and (7) achninistra
tive and kgal infixtmatke. In all caws an effixt basIen nut& to
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the tusk preparation of the tradler. SUCh competerwies as ability to

dividuai diff-rences in pupils [1], knowledge of their intellectual
61 and the ability to differentiate bei-ween social and erno-

and meatal retardatim [12) ranked high. More technical
as kwwiedge and understanding of the bask physical and

psychological needs of flan (51), and unclerganding differernes between rates
of physical and nxntat growth [31 ranked lower.

High rank was given ta questions dealing with behavior and emotional
development. For example, the ability to recognize possible causes of social
edwational, and envtional maladjustments and to participate in planning to
alleviate them ranked tenth. The ability to help mentally retarded pupils
develop acceptable patterns of behavior and personal hygiene rahked second.

In their evaluations the teackwrs gave a very high rank to the "clinkal
attitude, the to and
appreciatim for the problems of tJ mntaflr retarded [91
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for and agians4 inheritance of mental deficiemy Knowleap of th
medical aspects mental deficiency was
petencies as knowledge of the clinical
the ,resent status

Matters of professional
as knowiedC-

ed low ncluding such corn-
of mentally deficient L7

medical treatment ot the condition
reading more ar less at the research /euei6

of referent materials and professional literature
findings of research studies on the ucationa ana social staof the retarded and knowledge of ait- history of education of theretarded [93)generally ranked low. This whole series illustrates the
teachers. emphasis on the practical and applied aspcts of the

The ability to administer varietus types ot id tests rated uniformil
low in the teachers responses. Of these the o rating highest was the abilitx
to administer diagnostic t-ts of arithmetic Lai reading disability 81 and
even it was very low. The others rated e'ven lower: Abi1it to administer
tandardized group achievement tests [901 group interest and apt tuck testsand tests of social and emotional adjustment [911 ocia1 nutunty scales [951

individual tests of mental ability [96), sociometric tests [981 group intelli-
gence tests [99), and projective tests [1001 While no data are available inibis study to explain this attitude of the teachers, it is probable either that thetesting function had been assigned ta) other personnel in the systems in which
they workid or that they thought it °should be so assigned. It .should be
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COMPETENCIES NEEDED

44,1 ittlkiite Pal Me

is important.

remembered here that the questions asked for "ability to administer" rather
than "knowledge about"; in fact, the educational interpretation of such reports
was rated high.

Currkuium
A large number of, items dealt, with rrricidurn. As might be expected,

the teachers tended to rank them high in importance. Perhaps the meat
helpful analysis under this category comes from arranging the various groups
of experiences in the order of importance in which they were ranked by the
teachers.

Highest value was given to selecting and using reading materials suited
ho level apd interest of pupils .[3), using a wide range of materials and
methods in teaching reading [8), developing self-sufficiency (61 providing
health education experiences [7), teaching of arithmetic [16], providing
community living experiences [201 and providing learning experiemes in

[241w
to cooperite with special teachers and with other school per-

sonnel in 4eve1oping an integrated program for the retarded also fell within
the "very important" grcmp (35), as did the ability to provide fix physi
education experiences (34). The ability to organize instnxtion sb u to pro,
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The Aatiokal procedures uteri are emscrilled tn 76.

OPINIONS ON TEACHER PROFICIENCY 43

and coo rativeiy wi paten/J. It would appear that thcy feel the rrwtst
proficient art items pertaining to everyday classroom proce tires, general

ilustment problems ol children. and working with parents.
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assigned by the teachers and the proficiency they believed they
The between these factors would seem

one.
the the competencies on which there were

significant of importance and proficiency.
in both On soi-ae items the teachers a group rated

higher than they the importance of the competency. In
other tlw reverse was true.' The there was

significant difference are table the

Than Proficiency
aspects is

in which rated lower than the
18 such which listed in table 2.

The
Of
oat"; not ono was.
siT "very irn

15),

I appendix C. post

a

4



11
11

11
11

11
1W

IN
N

IU
M

Ilm
iu

m
ai

iii
m

ot
im

m
um

in
ua

lk
ili

11
11

16
10

11
11

01
10

10
14

10
11

11
11

11
1W

IN
IV

III
IIN

III
IIS

11
11

04
11

11
01

11
11

18
11

11
26

11
11

11
3

11
11

11
4N

11
10

11
11

11
11

11
1i

iII
IIN

IP
O

IN

E

nc-r

1
= -

6

1 2

a .a
a L=

bi

Than

tin

L -
XE

daily

L-i

=

I

- -=
E E-SE

--=

M

it-

tk
e -

v letr
=

-%11 CA 1

-

v-7-

(froth

t
X a

t

ret.--A.

m:itiiiy prtardA--11 clarv_

living rot

tceri

fit--1 p1atiiul

E V retardationE E Ea_ a X

a

whichtacto

=

Proficiency A

==--- I
X X

pupils

e a

t- a

ot tivvOopmbi-t

46

54

15

78

to

to

r

ychtatric
04 patianal

through rthc
atict

provide expr
industrial am

knowledge understanding

a a
_

dt.
=

jE
y

14

en

the --SKIM and
uted to brain in

provtusis Riir

ederal,

fo ally

fttMded children
and kcal laws and

rig to vocational training
retarded youths and adults

he present status of medical tre-atnwn
tirht ency

provisions for nW_IitAlly retarded children
nt4

in A t

89

a

1

e, and Imal laws and
employment prapice

- - - -Pp 7'

-

,

TEACHERS OF WHO ARE RETARDED

TABLE

table I) 1

fkAok of
rnfx)rtA

-

24

[TE.

TED

The I

to U ot mentally pu
terms of ycicI nd

mental
.to

self-sufficiency in
living in for the future

to differentiate between social and emotional inakd-
iustment and
pn=ivide a wide range of rxperiences in community

to analyze the have contributed from
infancy to the 'language development of each men-
tally retarded pupil, to continuously his

and to provide appropriate
le-aming 4t this level

IPOR p

- ______

t-

COMPETENCIES RATED "IMPORTANT' ( 13 )

The ability
. differentiate between speech defects attributable to

mental retardation, and those attributable to phys-
ical and emotional causes

1 to provide expaiences for the mentally retarded in
domes& Arts

47 -nuke educational interpretations from medical 77
(including reparts

to promote competency for mentally j 84
pupils vocational id-retai

58 to. !:i retarded
.

A or of
psychological abnormalities attrib-

mentally under ex-
isting State, regula-
tions of moditany

of mental

58

A

under ex-
Federal, regula-

tions pertaining to

1

44

tie r

to

1

44

AO

I

42

A5

94

90



4

Vag-

= -- -=-= = 2=1
= = v a=1 I

A V A=1 =_ft1I=JA ff i
-.r=v v

t tti

gA
_ int procedure v

i-nunity: ttrncci

_ V
t_= X--

_

t

which

fa=

tM_-1

tmdever

derrintne

a

r=

v011ea-A jr.k yv-

=

raardA

unt

F-11Prt iffAiw

to Lill

1

tencv along eSe

These findings nave se.

F-A

In
£

There were 14 competencies

table

In

fir

Importance

programs

form_

uld increased

-Alfons for

-h trw teachers rared their prolent-At at
evel than their ratinp ot tnimrtance

11) the
lets i_M=J"ta,

-7" is di
the teachers had transferred from
may have been swats for which mey

in

interpret.

11--W. are --A-ed

_or exmpte

d scwm of the ttems

d less need when teaching
rctarded children. There is a hint too that tixy felt that ffwory might have
been over stressed in tiwir teacher prewation exix-rterKes. Examples are:
Evidence rega. mg inheritance of maul deficiency (87) and arguments for
and againvt 88) There is also a suggestion that thty felt they

m testing than the classroom job demanded

ntritt
importaace

ON

ITEM

RATED 'TM- 'RTAI fontipued)

86

to give spee0-,-)k-o. cm, to inentaliv rtrded pu
with cuail,:.-;.,!tcpsiccia1 htlp of A correctionat

A kilo-vele-4e or undtrim mehods Andlor ec
aiques of teaching stvech livithcappod

The ability
to tench mentalIv retarded hiv multiple ihilndkaps.

FM palsy, bearing or viS1011 lass
o apply the Strnus tethni-que

.7;

RAnk ordtt
: rtivtl-cmilcy

;

-4-4

siv stat=vlical to significant aiffemiters,

92

93.

maladjustment and [12], to provide a wide range of com-

in living for rct*rk children [201 anis! to
anoint which with langua ievelopment and provide

learning [2
generAl, felt significantly less. proficient in 18 of the mast

difficult and intricate of AI the skills listed in the inquiry The extent
to lines can ix is

yet to tescivrs
themselves, for agencies concerned with the setting of professional standards,
anci \for and conducting for teachers ot the
mentally retarded.

d Higher Than

a significantly higher

3. One of these was "%reify t" CategOry, 12 in the
anti in the

This' group of to rilan of
regular teaching, az

mentally

A.

segregation
possessed Mare proficierwy

al;

4 1

82

I .e

of
the

95

Proficiency

1



11
11

11
11

11
11

11
11

11
11

11
11

11
11

01
11

11
11

11
11

11
1M

O
N

It

. _

-.1_
7 rt =

= _- t._A A

-a _ 4JL11 x

CHILDREN -I---

1 = _w I IItT I fl II

.3F £

Which Ratings
Ratings

= ==I
-- _

RETARDEDaat- 5- 5-

=
i.711

7t-- it s
_a

61

70

92

_r

t=

i

= =
=5 a I-

= E _

1

A

a_ atat
_ t a 4-a

-- it

al t- a a E

=.--

Ars a =
=

E .

=

=

.._i- 1 At ziwnt

t

c=ifl ;._=1

_fit a tata-

learn' - t= =

_I I- -I rd-...-_
=__"--_ ;.11 i: 1--74 P':-"----'--.

--L------ t- :
.

_--

_-_ -a- _=t-'-==.7-4_--f-t_ --'4.---1 Ia

F le=t1-1
a- .7 -==_ retarded

t_L-wv = Vflt
VUTOI- IS' t la _V t i

v__aa-a.-_-__ , __,
i I Lb& .- It-#-=#.1 1

.- # i.-- -I. :#1 -ON
_--

_-
_-__

K _
v.- -T tiP=.-= or Iaa a at =

environment
dtiortment

ability--
mentally

_

- =a, I- r5 ia 4774.4=1
a

retarded children

rtd

ir programseducational fur
#ta I I -=
# _

such
to

and the
11-4--t=e.44 t

reItr

these
I

-= V a =

t

administer
rata ctp -L4

_ _Elf w=

of

a

=tu %=t-U -I A , wT1TtrfS

ralthe a a a A

T=tf t ij I

I _

efiumtimai programs for

attendants,

the _ems ant_
num= LW2A4

tnt'nta1j

mitt
UfldcttVidii

=

vtcpcni-e:

tall

_

c@a- 447_k_A=ar-i_
4

Mr-*1-1-4----- _j
_

Y1=1" et-
=

d

knowl
tion of the mesially rt&r

a-curritt...1- _

te or 11

_

v

COMITTENGES RATED "LESS IMPORTANT

99

fq

7a /

19

4

i6

83

75

The ability to administer group intelligence tests 71

7' - I_ r

V

frY,

tl

46 OF

in
of (

Kink orckr
rort-Ance

4

9-0

93

f Proficiency
table 1)

ENCIE

Ser th of. a

toys mie

appmval

ur

ces

as

to counsel mentally
,heir eduCtiOtA

need by wins of rnethcmis
A of evidence for against

effects of _and the growth
and af

The
to . special

retarded problems and
of these

as doctors
interpret the men- I

tally retarded, and potentialities
of to workers

AS bu school etc.
to to retarded individual diag-

tests of arithrwtic
or

the for ialwitanft of
I

66
of the arguments and studies for i

I 72
of Er-tanked in special

The ability--
to administer group acliet-eraerg teas

I 24
to take responsibility for, 04- to amid wIth. ont

mote - activities -ft*
tartied, such &IT-A:etas, hobby dubs

of dw

14

5-5

ectuta. I

(1

-1-

==t3

/

tl

a

f

s-

:11

m

of

40

81

87
88

(AMPFTEN(:_i_

FTE

at/liitV to
ficiunai !I arm_ is

1

y A
NI_

_ _

trliq fl I
t-

tfifded N

ATFD IMPuR

1

48

I

reading disability

intias

I

re-

A hioory of
em

to-t



Ii

Fl 11111] III Fill F] ] ]F] lIll MI IIIIIIFII lIll
I Ill]F II] II H#HMI IUH OlHIIIIIIIIIIIIrnIIIIIIIIIIipl MI}}ll{ ll}{ Fl ohIIIHIHOIIIIIIiIIMFI[

F

11 III fII}f"

Iii{ Il tlF o,¶l 0

F$fltk Ft*

c
;l

r tutI

Il ll Fl::
M1$l

Frn

F1lIJ
ir1 r$I$1

lPltt$

,
I, t${l

ttH
F}1 $II

11.1$i
Fl H l t$$j

IIfttt$$l F'ffltl 1r
tl J

}]

1ti
il

I

tt*}
?iI}l$ti j

ut$iI
$tt

4ul$Il
i

I1

kI
I

ftt]
Fill tft$

ttttl
, øl t

jd

h

F$

riii ftfl
}$I

I i
Ft

ilH Fl{

II H
I Ft

ff t}l Fl

ø$

1 tr

I1 lft4

{ I

si

*l fl$ tft$l
F1

}°l
11H

r,

ø4II
I ft $ FFH$$*l FHft$t,

IF1
rt..

H1*
{{ iH4 llii ll '1t rl

ttlI

1
Hifi ll$4I

u 3lP

nt$Il ltltp
r1tti

t$l1$l
i

:::
tH

4II I$$$I
uIi

Ht,,cll
4t

#f$ftl

l

H.wI k1 !l
Ul I

f* 1*r tp$t$po

Ftt0IlI.lI IF11 b
k0' Li i I

$flftt
rp11 Il tlt I

pI
h}III II$$

FI

{11

tI II}I FfItIFH IIt$II III4$III Il
tr

II }III
IIrI

F111111 111fl

I

II

I t$Ift,I IIII
F44ItIll

It

F

r1111i tr1

II

IIIF

II1 FIII
I

I: IIIIt$II

I I It

II'

I

III

FIIII F ift

IIIIIJ lIil
ri

II
ll I{

I

IINIt
{II]

I II

I I$
p

I 'I IflII

III
1lft

IIIII1
ttH1

I
tIII] IIII$

Fl

HII II

I$II r III$ItI IlIIt ItII 111111 It 11111

rt111 itff}IIItI
ttII FI#

I

I

FII

IIIIII$,c
Fh111111

$II

I 4II II
tI

}III tIII tt$ I I tIIIItI 11111

IIIIft IIIIIj
I

I
III Pk$IIHI IP II II$ÜI

II$
rI4iIt

I II* II h II$ fIIII1I
tI#I }I IIIII tIL

I III
IIII 1tti Fli$l $IIIII

FWIII I

t tIIII
It$ftH

IIII
Il

IIIII I

II

I

IIII1It$H
II'

II*I

I$
IItI

liltI IIIIIIII
IIII

ItIIi II

Ff

I4tI IIIII II
IIIII }tII

III I] IIl IlIscIl
IH1

tII.
ftIt III

FM

,I
I

IIII4I
I

Ik I.I$$$I
I I tI

I] II
I#

II

III$I
I fI4 I IftI H I.i

tI?II
I

III4ItII

II

_$i
IØ It'i?4ItII II

I]I

I IIftIIft IIII4I $tII IIIIII 11111 IIIII

J
I 4II4

j
I

II

flHH I'II FktI}I
Utt

II III
III

liIII1

HmII

IIIt MI$$ ItI4t$I
II}' I

III

Itffft1IIII${

IftII$ I

iI
IIHI fl

l
II4

kI IIII IPII't
II

IItI
I$4I

ItI1I$1
, ØtIft

II
.hl tI1Il

ll14
II FIIt.IItIIIIt I1II

It PtI
III$wsI 111* II HItIIIII

II

III$II
I

FII I$IH$$I sI$II 11111I444III

}I I II$$ IIIII IIFII iII ftItItttII#I I{ItIfflIIIt*]
IIII II I II

II II II

I
P1

I$III

III
1HI

II

III$
I I'I$lI II 11111

1111
l

IttI
Ill 1114r I I$tII II

F}

II$çI

IA
II$III $1 I
II tI ftI

HI $IIItI

{IiI$1

II IIII
IIIIII

IInIII 1IIIIH II I

IftI$

II1It I I
IIItII

IItIII4II II$ III$$ IIIIII I

IIIIIH
II I

IifI
II III $ffI

I#I

II

II

IffIII
III

HIWtt

III
III IIII IjII{11 $II1

II*IIIIII
Iitt IH Ift$fflfl

I II Pt4I II III4 IIII }111i4$*$I

I#IIF
I:!

HI$ I f
I' I IIftII IIII

IIIII
II 1111

IIH

IIItII
IIftItI

tIIIfti' ttII$I
II,I$I

$II

II$4I III II
I}$I

IIW$$
III I

11111Ift$II ItII IOtIl 111111

II
Ift

Ift'

rM
II

Ift

II$

ill

IIIIIIIIl
IIIIII

kI$ftI

Ii
I i II

II11

I$ kIls IIfl}I
rili

I$$

IIH$i II1I

IsI Il
IIIIII III

IIII I4I II
II

ItII

I

IfI

III$I

FÜØ1I#I$
II rlI

I IIt$
IIIItl

II 111111 I IIIII
I

ItIIHI
Ii I F1 Is I$th

II

rIII HIt iIII 1flttIll

I1$$
I.ü$I IIII FI$$II IIMI1

II

IH$1

1111111

IIIIIIIIII

$I

}I ftI

II

II

$I!IIt III III HHi hH4
II II I$II

tIIItt1
H411tli :::

$ IIIIft
H

F:;
II$IF

IIIIII
II3iII 1111

1l
II

I$#II
I

I

IIIIIt$i
III11II

III III I IItII Ii
ftIt tl

I

IIiitIIII$II I. 4I IIII IIIHIII III
lIII

III I4I{
I$ I$II

III
Il

i II IIItIt
I

II I

III $$I I i

I
ü

III#IIU 1111

{I4 ii I ItIII
I4HI(I IItI$II

Il II
IItI$I }ItI

I$41I

I IIIH }IIIIt
IWfl IIIH4,1IIII

IIIIII1
i$iI

II I
ItIIttl I PII

111111I

II

1ç1t

I4
IIII$I

II

I:I
tII?J Ff11

IflI$II Idf
II

FfIII3t 11r11
Ill

I FIIII#
]

III

I I$ØII
III FIIII

iiiii

H1i If

II Fl!$l
I?IIII II II III

I M
IIIII$

#IIII
Il

tll
II4IIiI*

II
If I

}ItIiII
IkHJII

IttI
F

l

mII
II

II4llII
ltf IIII1liII F.II$III III

If FlIl $II$I
II II IIF

II
IIp$ fItsi

I II
II

r I

I$I

I

fH$
I

H
IlIIItl $Ift$I

IIlfI 11111

}$IIIIsIF f

III 4II IIIIH }fss4
IMIII f

1t1 fII I
fil

Ii II
IIfl

It
I II IIIhfflf

III$I

III
r1

IIt$fIIII

If

1113 I ff I$llffitI
II

fI

$fI;f
1;Ih ]

11FF

'1t
If f$$ ffIøli#

FffItt

Flists
f ff1

IfffI

F
IIII I

fIffI

lfft*
111114411

F14111 1411 Ifff
If

I
f

$f$1lI II

fHt

IIÜIII
lflfIff

f$l
1111*1 I

lfsf,f
1111011

Iff

I $ff
f

l#fIffffff FfffI F$$IfI I 4f$$I
I

If I
l

thlill! !U!!] L ' ' ' !!![!!!!!!! !!! .m±n . ± u ± . . . .. ..

11111h

l

fi

ff1

ffFfFFfFff11

r". fff$4ffFl

iri

IIf
f

fff$jff

fI ffI
f41fF

h

Il IWIII$

ii

I*1I1

z::

re

Ltjri

ff
.L9If

F I H I

$1111

If If If I

IH
IIHII

Itf

titi

lift 4ss

III$f
I

iI

}ff I

IIffff ff1

F ffff

tIll III

III IHIf

I{ III

fIIff III

III$IIf

i
11sf

II1s1s
II

if lIIIf If

III

1H

flIIHf II

iiIIIIIf I
1051 5

JHIt

fIIIIff

,;.!

s=aa

F_

°_.

=

mk°

,

t.

, - . _

_

..-"
. Z -.: ata ,.

- I - - . 7 .-7, ". , .

. ° ' g 7'1 '-'7 I C ?.--7 ; .-: 4--'--7"-r"=" ... -_ - ,,. .', _ =.
"__

. . '.-4 . .' - - q:
s

a,

=

_
-

.. .....

- .7... --1- 7 -- ..!
= - .. -g."L: -

11,-.
6 ,-- u ....0. -

- u - t .-. s di ° -1; ,=. .: - M s . - `-',- -, - - ....
.° C. an, II ., = - . ... .
- -- v '14,- .= ---,.. - -

= -f =,-, - . -MI.. ., .,- -,..--,-.1'
' 0 - 'Lig - :---- .,,- _ .. , .-7----..-- -rij-

--- -- ,.:,..
-

:
la 10

.67 4 2!

reT,

=sr=

"

- a =

- .: .r..- .
Tr=

E _ . m e -- z ---. . - _ - `--Z-__- -_-

--,-..-- ------- -_---_,

_

=

-r
n .1_

-472 -" _

=
a .

-a '. = .-,
. -.,-_-_ :-.: 7:=4 .y- ; , .' .... _-.,- °-_, -'-_- :",--

,i,
- :,:z. ,--, ..,' R- ' 7: . ,,,

. - -,
-

" =s-=-

' _
_

c
,

_ _

" `.5.

-. nfo 7,-

-

'

_
o- ° . -

-n

,

, = F e--
=° V'

_

.."
i: '

-

. J.

r -
' a

==

`Z=

=

-

- °

"i

.."-Z.P .
_

01' Litt 1.9

_.-Ada

ngC

,
__-0;_*!:&?,0_:_,

o.

4 -otroLSy Scitook,

,

7

=

sti f-

.nfons nn
rtr

_ 7- "-I 2 r and -ation

for

I 3) t

rc

r m
Orm.

es" t..ho
e

or underitt
on

ill
ee

re a difference in
flffiCat w a

=aching of nor

n t=1hie 4

Were

!achers had Ai_

ii

-

PR

DIR CT
I AFFRAIS

SUPERVI
PREPOF RE

S

Cr=

Of

answers in .-rcen

r SA

eachers;

s a

u

_g ion whkh w

wever,

statistically

-atmerit

d than

th

sonn - _cm

_ chi

and Ph



11
11

1i
11

14
11

11
11

11
11

11
14

11
11

K
11

11
11

11
11

11
1

11
11

11
W

11
11

11
10

11
11

11
P

11
11

11
0

sw
oo

m
oi

so
m

m
om

os
oo

lis
lio

ne
lli

oo
m

16
00

00
00

11
11

11
11

11
11

11
1i

iim
iii

aw
m

ul
m

itt
io

lit
iw

im
im

iii
ii1

11
41

14
11

11
11

01
11

w
is

4

leachers the

Pr

V

&Led

1 teat- vr- _

pre t eri t_

= in claw-.

A in
traichmg rral 411 =

t iiei
area?_

th te3dI ha
gnat.
in devr

rting
_

mIcta.

ruTt=n--

and

4=1..41- IC_

42 47

crw.vt-ti-kri

matid fusttrte-nt*? _

In group tnteitt__
and achievement iest=

45

4_

adrqua understand=

the ,-Astt: _ tXiI
of child growth and
develof
these teachers

try to--
with grtim:n_ _

Pur tt) i tti
group pncitxi

wding toeach child
abilitieS?
plan a curriculum suirtA

to the individual anti
group tmv-ds of their
pupti_1.0

4[

T.

TEACHERS OF CHILDREN

6

rtor it-vrt

AkE MENTALLY

of t Pioftional Preparation o Recendy
tetre4 of Mentally Retarded

ft
= -

-

Tau believe theft mamtiv
gradu =-
sufficient ri

rec
with -v-1-:al1ed normAi

_ _

surcre-1 rfi t=

ot
ih their

Do ade--- I

Fiver&

-

3. .ar_

1

4S:

4. in diagnosing causes

4,
5,

in

ed

, of
rye MCH-1 s

ricw-ori

I

_

Lk) theft teachers have A

4

;

6. of

!

MI have the

7.
1Flan t .

pcovide
ftw.

s

S.

- i

a-

48

t

.1

ritt tax= ctw-dt

S42 te
s u perV i fuit-r rve

15

44

1

1

29

13 27

I

L.1

Local
$ u re-ry _u) w*----,ftft

1*

'S2

16

13

0

F 4.Eva1uation

1d

e--

f

children?
I

z sr:,

1

en-

of I

_ _ _ J
1

I 1-4

91

a

61 : 31

2.4 ! 12.

:

1
f

1

i
i

I ;

7 £11
,

, ,

0
.

e I

I

r,

--
;

,

i f i

i

I
; 13 i i

1
.

,

,:

. I
.

1
, . 1k

1 .

i
I

.

1 1

I i

.
, I I

I 1le
: 51 ' 97

i 23
,

I

.
;

1: :
I

n 1

.

:
1 , . I ,

1

.
. .

1 ,

:
:

:

I
!

i
.

1

.
,

, .
. i , .

. !

.
;

I I
f
;

[

f i

.

I i I 1

.
.

.
.

.

;: .

.
I

. .

1 ,
1 ,

. :

1 I t
i

.

.
Ii . I

. t

i i

. ...

1 .t;
,

I

1

f 1

i
!

f I i
I

I
I
:

1 1 I
f4$ 1

,
i
I 52 ,

. 1 19
. 61

, , ,
1

i

I

I
1 .

,

,
... i

i
1 ,
.
.

.
I r

. ..

:.

1
I I

I 1
.

i
t i 1

.
.

; .
I

i i . a
1

.

I i

;

;

I i
1 I 1

I
1

.
t,

1 i I i

:

I

.
.

,1 i .
;

.
, .

.
. , .

. i
,

.
,

, 1

1

:
t
r

I

1

:
i
i .

[

i i
;
I .

1 i P

I

: I

I
;

: t 67
,

. ,95 60 , , ,

,

22
1 57

a

=



--"-"P"k-4-"--.' 4-- E_amDam _

at_

_
_rit T 1:7=-A

_

4
=

F

2

2 i i
I =.S-4- ft

i

1
_---..-= ,- 1 ;

-2,-, - ----, kI
i T _ u n= !

I

,
I'Vgl

2

:
2 E

2

' I
f
2

2

I
2 2=

..y-r ____, _ _ I
2

& X.. ., i ______ v -m

__.----, ..--- . k 4 i-,.....,=.__ _ .,_.
4 I

r

I .
I I

--._- I E :

I
I

.
4 i

E --- 'A 4--. --A =--- A
g

A_ E.- a
. __ "c_ _=, ,

.--42 ,2_,2 . . ..,,_ , , a
1
!

2

1

2

I
I :

2- a ,
I

I
_4 ; .

2 .

i
e 1

1 i
1
_

I 1

1

e I
I

2

2 2

I

I= ;
- 4 4

-EYwith

r t 11-e7 r
r

-
I t E___E E v

wtt.
v

children

"
4- a a i

1

i
1 ;

1

2 E

.
2
,

2 I r I
! 49 1 N ,

1

.%
4

:
i 1 A :

2 14
i 1

f
I

1

. :
Li rig 1

1 I I i

_

I I I I

1 1 __

: I I
2 1 .. .. :

1 t

1

. i
.

1 I

1
;

t...!

:-

t 1

1.,--

:
I .

1

I _
,.- ,v, g. 1 i. i ;

i i i
2

1 i 2

;fiat cat
__
..
.

.

.

. . 1

i I 1 . 1i
=:_ twir-v__

i
.-r-----1

;- I

we -u-if-- .
.. 49 I 97 1, L I 47 1

1

E

2 '
_
2
2

1
1

. I
2

2
2

ii i
1 i' I

I ii 1 t
I _ i

1

i .
i I i i

t
I

i I
- .

--,0-8-01-- , , I
i I

_ _ _ _ ; 97 f _

i
i

29 ,!

1 __--. si_----- II_ children? ,7i___,___-_-

1

1

i,.... .

1

.

I i
:
_

ii,_-,
_

.. i
;_been ,-..urt-" _ teach 1 1 I
1

1

1
1- t

. I i. .

._,. I . irather _ .&A t L00-# !
2 1

I
2

I 1

and _ I 2

.

1

. _ g
1 ,. 1

i . .

tt 1 1

1
.

i
.
.

.

. !
:;. . _

o-....i. :. _- - - . -tyn_ =i i
i

__ P i
.. .

2.--

unusual ..._f: Tri
I

!

I
I

I
= I P

2

_--:
2
2

i

r---T-- i
E

1 I I

1
7 I ; 21 _

1i _
:
;

;
.

t ;
:

I

I a -.,.w.-4;=1 r m -
_ _ t_ .L. = ,t_h_ 1 1

i

. ,

. .
i

.
.

.
I i i

1 i 2

2

_
_--

_
__

i

I
1 I

_
1 I

i

I i .-

1
1

I
/
I

I
I ._.

E
E_
_--

I I i
2

1

I
i 17 i

i 16
1

: 1
1 I
I

E

1_A

I U U-11.91 r-

a- _a--a_ -

f
==-1- them ==.

U 1 - *

E E

education

HaVe thr-

A 4

r
=all=idealinto

_1~ u___L-1-_w=

A4,

r as far as
IH-Stit_701 t1 cfn3-

the, degree that

they do not nt in wi_

ge-mfrai

th=e5r teachers able m-
14, ascertain and to teach !

at the arprtiTTiare
eve

their rapig

in this case a 'no1 answer indicates

==-1-4 = -

C.A

1

41

=
2,2222

1

12

23

L

4

OPINIONS ON 1ACHER PROF10EN

-

A

w gem ves cop

cerned
_e

thr cer , M to
eve scr-vir _

Are teacher_.

r

the Frt._

hied inf except POTIA1

by srx-ch,
and

have an.
adequate

al' types cJ ex-
_

trAdter

untie

lack the ability fit

spe=

cial progrAms
such

_
Do tend t

ra I

the field of
special
wned

ei41.1C42 _ I

:I

ide-

velopmental I

41 I

TAILE 4. n

p411-U7141_1

rtS w trig; t4K
SUM"Vft-OrV

f

rct n tIs=r -btckiti

4 9

pit r*-m

27

97 641 19

satisfaction.

17

4-4

As

ings?

i
.

I

I i
I ..

;

I
I I I

I
:

I

ti
.

I

1 .

. ..

..

.

. !

I ,

I i I

:

:

.

i . ..
.

:
.

.

1
.
.

I
.

1

i

I

. .
I

I ;

I
.
.

i
.

. I
. I

. .

P
1

1 , : ,

1
:

I

I
:

1

I

i

rum ;

t

1- t
t
$

I

1

c

i

I

-X 1

No

39 1

1

11

23



ilu
1m

Il
io

lo
w

ill
11

11
11

11
11

11
11

11
11

11
P1

11
11

11
11

11
U

1

oo
m

ita
""

'L
am

em
iti

o

_

7

Fs!INLi

EV _

; r

-riff.O.;

;

tfle_

at

a 7 a

ried

f I NA: -A

C-Trt

V =

a r .

rket1iIT I-
W i_j7

E

ff A
t rit-7 r

E-.

---=-A As,A AA_
=

TE I
= FA- = , k f t .

f E

= I =4 E., a

y re_ciA: .

a-1a 3 ; Lik

r
a

f f
t.=.4A =s,

Li.
I

=

a 1

if !--;

I imaiAdli i--.111-, 7
m

___ I
f 11 0-. I =.

1 t

onai _ 1 _-1
1

I

1 Percent
tutiv gratt*

F

,

=fg s
-1

f ta WI a is,*

-:ty. Lir

_ _ I
I I

n =-;

=

NV t

L
k

E

- =
B E

= A-=LAC

=-*

r
=

E

V_ I _
N

N r

t

= ii1t-:1

;
II . I ft

= irk4 E ILa .;

= sAE 71-f=

= ca=----,T7 aTNIM
==_

fe-TA_CherS 0

D-Q
=

- s rflxrrt z
I

Pt 4

children?
Supervised

their
3. DRPYVLOpIfl1 and L1rti1'

E t
= Iffr_1-

4 kle yt
maladjustment?

aa-1

Grow and a-ifttere
te-r-ttrw-

na=S1
FrIE E_Al

_A
A A A

with growsrue
Planning a fil-krinr--_,,qtr,

t-t

eta
a a

__-_* a 4_ IF

Lo individual

itnnet concerned with mentally , - . -_-'

-4-- t------ - secure agar --_e---vicE----E==
10. m-er-v-te- p mentally rAeUrr-

speech, psychological, diJ -fidltr -
It_ Basic ttj ft. -4v,,e4-t4.

types =_ ex

U-

t

medical

_

_m =iirs
clinics

wIth

4W;

_

W

A A FAir A_ A

I A

A-;
1 I a

_
a #E IE 7 a aa
17

N-E1

:
a N

1 2
A_i

I
I
a

2
AA1

WI_ A r rt
Pitting into less Coltsmt.ideAl pr

Wt_i _

icing In with-Fe-net-2A
1iat,4 i4dt arat_t_r attitude iei

1

c.__ ,,r_ta t=1_ at t_ .r=c-,2
1

A

4

,_,M=POUS.

bi.gtL aye

t

=

f=f-
- ta

Ui

t

ii

444.-_°.amt7.1p;'-Car, 4-
_ _ - ,.

°

LDREN WEO , MENTALLY RETARDED

A rr exarni nevi

wi
L.

_

--ponses
(-5-et

w e

theI lee

CS.r =re:

jart ==-*
ii

1
LA

b

tf=

erst

A

II 01

ial nd gm..

nel essed
and taro-

-
1 I C-N C

'cep(

_

K_FILW

rvn
k.t.=

a

ot
coruccracd

tke!- for
and 1 0 ) ,

G Aph uperviorv personnel the çeçrationof y rearded
Prof twmarmi prgmrxtion

teachers vr
axxebr e

Csroow
wrasa=1

. _ _ .. ,I. stwient-tatiertAng amt. alaeryntionin specialized ? .

edurAttoittra
re-co res

-).maws of' Feocio,1 and emotional
. _ _ _S. intelligence

principles 4 arta
. . ... ....Planning pupil* 6-0

aottordt- to hia
8. uttd the

needs and grow needs c.4 pupils? .,= .. .V. children
. ..for children by

and
orientation rarixoms

12
stritioationrograms, such

13 edlicators,if
&bolaIt nd teaching

developmental Levels ed their 1 7

_

P--4nmnt

So oF

- --_ A t

LI I

=

1E-

*
r

z

"E-=

r

!

E I

h
1

I :in

I n

.4i -_ ;_t
7

(

A

.1.. -A. E_ T.1

-4 4 4 ; !.

E
E_

F4 V

p

u4

=

cri. -0

A V_ ! 1 _

,it-v to r
=

AL r7

t a I
=

A

tcti
ion

=

7
A

-
j.

cs LACS"

DaWn:

ex"

=eviu4tie
mine

. =

development? .
_

7= of ch
..__

of
.

as

education?

70

ten



A

E stalltionsAI

tA I

A A
A_ it__

A =

- -

a

aVer

A

Cr_ _

_

kJ_ _SM ti-L

t--= V

gene 1

4 = =
E

=

EiHirflt
_ WOikTifl

irCt_ CIA -!ttWT

i kc LIL

-_

T-ft
=

_

;
c

Vs" I c=s

A-A

_A=

=
V=
7A

A =

,r
=

---- --
a g

A--

r

I 1 Ft-- *Al t

_ _ _

=ta t

=- N .= t trW-NC

I
A A

-11Frit. =,

V_
_

F u t_ Li 1-W

1eA

4:4

%F f

. 7&

IT= it_tt-

Cte 01 work

t= A= A to

(In tfr
reten

A

r

T
1 I -A_ 1 AILIA-

_ -
E

V. =i=
AAA

nt frtS
w a

rin-c
A-

111_ry_-_=1 V

tand I rka t mie
i testing, r_ IA = _

incd t-

--tTneral

groups

am

id

of

r-XTV V

n one might
highest in their preparation

rrovid for individual

dcrp undcrsrandng
E

r Ia

to " c-an
E

The;

-es d

amvittest workin
fl

Fr,

4.%

0

-ratorv
Tt

-- a t tn. e re n d ty: !deli

P

_

4 iJ116_ A.3

PR(_

In

A
1k 7tk- k is& tj

d grc

In

L

-

were their be-g work in
serned t
Assi

believe that a

a

n:ng
1

thescuthr-r.#__####_#_

tiE

thc t 1:&,11 V k 4
a

At=.#

p

n

t I i E

1

T

ata f

, k

CLICISt im

--u Our L

in the classroom thor main
They 3pptarr4 to led the least secure in the areas, in

in with other agen,:ies, Administration e-

unexpmtediv perhaps--in
shift of emphasis, in their feelinks- about profi

arts and crafts iid twine economics phases of .the
acadefinc activities,

W

,

awaV from
toward more

whole, the !StAte local su personnel tended to rate
somewhat lower have txcd

too, howevez, -rated rs
work, child development, ability wis-
flaw), working ability to
curriculum developrmnt.. They rated them in allied
with other agencies, and in of Adjustment

4

Se optmo
1'd

r

L

t Klit A150

a

An

( -4-

1,__. Ji

a

I
T r = r

A.

F PRC FIC
tfcl-CF41

141

2 tn cti.

a
- =

k l =

0-4- tit tht

Lr_

TIC N

the A_

good

a=

the
Ir

the=-3e



Education and *nue

VV
ARIOUS aspects of professional preparatim and experience are treated
in this section: First, the teachers' eyaluations of the importance of ,

specific practical experiences, and second, two types of practical experience
'which were evaluated by the teachers and by State and local supervisors and
college_ instructors. These were ( I ) the amount of supervised student teaching

.

of mentally retarded children that is needed and (2) the amount of teaching
experience with normal duldren. Finally, there is a report of %opinions (We,'local and college personnel.), on the general pattern of preparation of the
teacher most likely to succeed.'

TEACHERS' OPIN/yONS OF PROFESSIONAL
EXPERIENCES

The teachers evaluated the importance of a group of specific professional
experiences, mostly of a practical nature, in thc pmgram of preparation for
teachers of the mentally retarded. The questions were cobcerned with the
follovring general groupings: Supervised *ideawading experience, planned
observationplanned visits, and experienFes in drawing educational interpre-
cations from various types of data mkt* to the problems of mental retalia-
tion. Teachers rated these as "very important," "important," ".less importart"pr "not important.** The results are presented in table 5.2

All these experiences received an &wrap rating of either .."very important"-
Of "important." The five highest I kerns, however,were spread over a
rathej Wide range of experiences, inc ng student &aeration and teaching
and experience in inter?' r On of educational records and psychologicalrTorts.

The upper hulking half of these experiences was dominated by two centril
themes: (I) Acistal mpovised experieffes in teaching retarded children, and(2) pitied observolion and participation 'ft _child slid, on a broad, nesehi.
professional btrii. .*

Student teathing of retardtd children w stressed more at the elementary
level [2p than the secondary [12j and nursery school (13) levels. This
emphasis may be explained bran fact tivt the paiticipatipg teachers were,
in a large*meesure, working,. at the elementary level. Rfnking only slightly

appendix D for excerpts Woos inquiry foenikEXC4-1, EXC-2A. EXC-3 and lard-4F.C for detetied description et the procednees used. (Pages 79 and 79).I each we the numbers in brothels Wet to the tusk oak, ef *paws in Table
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TABLE 5.--Relative Lrn
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2
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4
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ft 1 o . 4.
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Rimed observation in day sChoOls Of ditSSCI for mentally retarded
children
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Eperietkr'S in giving individual instruction to mentally retarded childrenEiixt in drawing edultional interpretations frcxn
PirjbokSiad rePorts
cumulative education records on mentally retarded pupils

Items rated stiliPORTANT" (6-22) A

Planned observation ci ionierences of teachers of the mentally retarded
on pupil placment, curriculum adjustment, child study, and so on

7 Instruction in how to administer an education program for mentally
retarded children f>.

Experience in drawing educational interpretations hull...
medical reports (including psychiatric)

9 reports of social workers
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13 at the nursery school kvel
14 Planned observation of .children with multiple handicaps including men-

tal retardation
Planned obskrvation of work done by-
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was obtained on a number of questions.

The second question was on the number of cbdc hours that should
required at Ow "desirable," and "ideal" levels

tamer to the first question. in all instances the groups recommended
more dock of supervised teaching of the mentally retarded for persons
who had only student teadting experience with normal children (sec graph
2 pge 56).
and "ideal."

This (trifling ivid, for all three standards, "-animal,"
Whether experience in teaching normal children sivAtid reduce

the tim required in vipervised teaching of retarded children has been dthateci
often, The evidenux here is that fewer }Kars of suMsed Auctent teaching of
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upther ckick knirs
g the
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:tacher (1 ). 'who have had I year or more of successful,
i.,:xrience in. regular das.f:room teaching, and (2.) those who had
()nil/ teaching of children. of was the
tratni*r of clock of .student teaching of the retarded that was recom-

should used in interpreting the iata kccause there
fde_ variation in the resvxmses.4 The data are reported in the

be:ow, in median percentages, and in graph 2, page 16:
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directors and State school snifrems_
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aseasszega==m For teacher candidates with experience as teAchers at normal children.
MD WM For teacher candidates With only stedani teaching with normal children.

of a teacher who has had on-the-job teaching experience with normal children.In each case, the teachers would require fewer dock hours of specializedstudent teaching than any other group. This oOnion is corroborated in anotheway, 5 one-fourth of the teachers recommended that as a "minimal"
ment no student teaching of the mentally retarded should be r
teachers with regular classroom experience. The percentage that would wept"no student teaching" as the desirable or ideal level, however, was Mitnearly in accordance with other groups:

Unpublished data show that for teachers who have had regular chsnoornexperience, median dock.hours recommended by the total group ilere"minimal," 59; "desirable," 149; "ideal," 227. For teachers with only studentteaching of the normal., the average median clock hours were "minimal," 100;
**desirable," 184; "ideal," 251.

In summAry, the findinp ori student teaching of the retarded indicategeneral agreement that (1) mpervised teaching of retarded children should berequired of all prospective teachers of the retarded regar
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ing of tlx retarded should be required of
experience with normal children, and (3)
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6. All groups were favor of teathing experience with normal
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even who luve on-the-ith clx..ssves

I. All this report mommendel that and
proF*sing i'13 offer sequence of preraration tor tuchet of the mentallyretarded children provide facilities for student-teaching with rnentdly real-tiedchildren of various -61

8. Since the and others' thought that their preparation had fx:ftincluded sufficient orientatiou in the educAtion of other types exceptionalchildren, further emphasis should be given to these aress in teacher preparation
9. As one considers personal qualifications described by the

competency committee and the written-in respons of the tea0ers
personal characteristics. question that they believe a special
of person is neelied. group suggested the initial
of persons for teacher be, made with an understanding that
competencies are basic and that not all *good" will rwtssiiiiy_t-xsaire
goc c. teachers of the mentally for beIng__ that taadfxrsof the roust of a. %soar frame of

this does not.necessarily
ability, it does mean that persons Lv

this fyfie of thinking c rustrating tia them.
an 11,414. It was undertaken at a time whom

attempt been made
to it f t test-;ti the way

make an inventory was not aa committee
out; this list to

is-a It hm the_

recognized
this have the it

first, on "the

very quality is itself an
be broken into specific
ra r mina-, still it

break the tvinpFtea,ithiil
larger units in tie
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66 TEACHERS OF CHILDREN WHO Ail MINTAIILY RETARDED

serve as a self-inventory guide for better preparation to ck the job well. Used
in this way, it may open up for a given textile: new possibilities of somvioe
in the partiailar position he now holds. A teacher in an isolated rural sin*,
tion,- for example, may be encouraged to visit the parents of the children in
his group as well as to develop better working relationships with the doctors,
nurses andl social workers in the cmuntmity and county &Ewes.

Dat'a orb this type :honk! *gist directon and isupervisms as well as school
administratms selection of persons for work in this field- They may sho
serve as a means of impfrmenting conferences with teachers m their further
!reparation u well as the wade they are now 91

Theft data shmild also provide helpful guidelines to college staffs in plan-
thng an adequate progrim of teacher irerratio9 in the field. At one =tone,
their findings might be helpful to an institution of higher learning in deciding
whether or not it can offer an adequate seqt,tend of work in this field. At the
other extreme, they can serve as a checklist of current gaps pr un
in their offerings.

As colleges _and universities now move in the direction of more specific,
listings of their teacher preparation objectives. State. certification standards'
may -also begin to move away from a vagt listing of "comes!' toward gate;
meats more nearly in the form of compete:kin. In the nieantim!, the breadth
of amprtencks included kitis report bay encourage a reevaluation d airs
rag certifKat* ftandare.

Another problem that appeared in the study is the delimitation of die
teachers' place in the oveull setting af the care the madly retarded child.
Hints as to 'this iwoWm appear many places in titis rep*. Broad ssi it
is in -general outline, the coronae, report mated may competencks needed

- in the complete care of the retarded,- metlical diagnosis and treatment, social
casework, religious guidance, home care, nutrition, so tx. The teachers'
evaluations repeatedly indicated a hietianity jevatanoe .th related series of
competencies as 1?as been pointed mg. The results from Stag, local, and
college personnel also hint !milk cklimkstkes a the tewher's tasks

These, are leads, but a, real investigation' of -the problem milt await hither
study. The net result a the data in dis repot to to suggest that the teacher's
primary usigntnew h, though on a band cWidevelswnett basis, in the
sichod and ks closely related activities. One might. stag* that the next molt
significant circle of competencies should be Is math sten att "the shirty to
cooperate with 'Kiel teaches; and other alma pummel in enlacing an
integrated prop= for ends avati4 retarded pupil," and "the ability to "wig
as a member a team with other professional mullets .

too little hu been *washout this flat about other
!sped pf compoency pszsmoust. inqxg!ance. 'Ibis point was- made

tri AuPeat. The fottostiagAstfot,1the report ao Tea/owl of
.
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SUMMARY AND IMPLICATIONS 67

are qucted from this publication: ''Our scheme of delineating areas of know1-

edge and abilities should not suggest that we fail to recognize the inter-reia-
timship of various areas. Actually, the ability of the teacher to unify and
irAegrate all the areas in her approach to the children is the sine qua non of

all the corn
1"

I Romaine P. Maak. Traivvi,of Cliddres rise Art Deaf; ti.S. Doormen, et/ Health, Edstasiett,
old Welfare; Office of Education, Bulletin 1935, No. 6, 116p. a
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reas for Further Study

THE COMPETENCY committee report 4nd the data from the inquiry
forms serve as a beginning in 'the analysis of qualification' and prepara-

tion of teachers of mentally retarded children, much more remains to ,be
done. The following areas appear to be worthy of consideration fOr future
follow-up.

1. The present study -concerned itself with the competencies required of
the teachers of educable mentally retarded children. During the past scveral
years, considerable attention has been given to the severely retarded child by
parent. and Other private groups, public welfare agencies, and public schools.
The variety of programs being developed, the multiplicity of agencies par-
ticipating in the development of the services, the sictremes in qualifications of
teachors participating in existing programs, and the lack of specific knowledge,
skills, understandings, and teaching techniques applicable to the "trainable"
child seem to point up the need for an extensive study of the competencies
required by teachers of the severely mentally retarded chil.d.

2. One of the issues comiiig out,of this study relates to the desirability and
ainount of regular teaching experience (with normal childeen ) as a prerequisite
to successful teaching of mentally retarded ckildren. The data indicate that
teachers of mentally retarded children and State and lOcal spccial education
personnel are in fvor of regular teaching experience as a desirable prerequisite
to sucessful teaching of mentally retarded children. An analytical study:,of
experience -as a factor in sizecessful teaching would have value.

3. The opinions sampled in this .study were almost entirely those of public
school teachers of classes for educable children, State and city public school
personncl, and college staffs. Seplings of opinion from institutional and
private sch9ol personnel woulsi be a very useful check on the validity of(these
opinions. Similarly, opinions from personnel in related fields stich as social
work, psychiatry and psychology, 7and1et1eral education might' b revealing.

4. The role of .the teacher ,ntntally retarded children ill the "team"
approach to dealing with the total planning for mentally retarded children
should be .studied further. As one evaluates the competenv cordmittce report
and the inquiry forms, he is made aware of the many "professionaei areas in
which the tocher of mentally retarded 'children is expede3 to Junction
(psychology, social welfire; health, etc.) . While the teacher:5 first respon-
sibility should be to Ole activitis and problems within thee classroom and to
out-of-sch9o1 activities relating to classroom activities, more will be required

4'
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AREAS FOR FURTHER STUDY 69

and expected of the teacher as knowledge of the mentally retarded child
increases. A major contribution to improving the status of the teachers of
mentally retarded children and to dignifying the role he is now playing in the
educatiion of mentally retarded children might be made by careful studies along
thlis line.

5. This last Otervation clearly points up the need for tfurther study of
whether the length of the training period shOuld- be extended.

&' The competency committee report suggests that mentally retarded chil-
dren have specific 'taming characteristics, and that their learning processes seem
to differ quantitatively and qualitatively from the normal. *cause of these
differences in learning characteristics, it is essential that further search be
made for the specific technicRes of teaching best adapted to the needs of
these children. New information of this type will immediately affect the con-
tent of the teacher-preparation program.

7. This ieport also offer§ leads'to a large .number of mare detailed studi
of indivjua1 cdmpetencies or groups of competencies.
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Appendix A. Plan and Procedures
- Used in the Study

Qualification and Preparation of Teachers
Of Exceptional Children

THIS PROJECT was undertaken by the Office of Education in collaboration
with many leaders in special education from all parts of the Nation, and

with the special help of the Association for the Aid of Crippled Children,
of New York City. It was directed by a member of the Office of Education
staff, who was counseled by two committees. One was an Office of Education
Policy Committee, whose function it was to assist the director in management
and personnel aspects of the study. The other was a National Advisory Com-
mittee of leaders in special education from various parts of the United States;
it was the function of this group to help identify the problems, to assist in the
development of the design of the study, and to otherwise facilitate the project.
The study staff also hid the counsel of a number of consultants who reviewed
written material and made suggestions on personnel and procedures. (A
complete of committee members and consultants.appears on pages ii-iv.)

The general purpose of the study was to learn more about the qualification,
distinctive competencies, and specialized preparation needed by teachers of
handicapped and gifted pupils. The term "teachers" was interpreted broadly
to mean not only classroom instructors of the various types of exceptional
children, but also directors and specialists in State and local school systems,
and piofessors of special educatioin colleges and universities. Separate
studies were made of the qualification and preparation needed by teachers of
children who are: (1) blincL (2) crippled, (3) deaf, (4) gifted, (5) hard
of hearing, (6) mentally retarded, (7) partiglly. seeing, (8) socially ,and
emotionally maladjusted; (9) speech handicapped, or (10) handicapped by
special health problems, such as itieumatic fever. Separate studies were also
glade of special education administrative and supervisory personnel (II) in
State departments of educatiop, and (12) in central offices -of local school
systems. Still another study was made of (13) . instructors in colleges and
universities preparing teachers of exceptional children. Thus, incorporated
into the broad project were 13 smaller studies.

Two techniques were .u.wd to gather data on the qualification and prepara-
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APPENDIX

hon needed by special education personnel. One was by means of a series of
inquiry forms; the other was through a committee statement describing desir-
able competencies. The plan of ie study also included provision for con-
ferenceswhere practical and possibl

Through the serierof inquiry forms, facts and opinions were collected from
superior teachers in each of the 10 areas of exceptionality listed above, as well
as from directors and supervisors of special education in State and local school
systems and from college instructors of special education. By means of the
questionnaires, the 13 groups of -special educators h41 opportunity to express
their views on the distinctive skills, competencies, and experiences which they
considered basic foi special educators. Through the inquiry forms, status
information was alio gathered on State certification requirements for teachers
of exceptional children and on existing teacher-education programs for the
preparation of those teachers.

Through the committee technique, reports were prepared on the distinctive
competencies required by educators in areas paralleling ,those studied through
the inquiry forms. There were 13 such committees in all. The names of:

these committee members were proposed by' the National Committee, and the
chairmen were appointed by the U.S. Commissioner of Education. Each com-
mittee was comp° d of from 6 to 12 leading educators in the area of interest
who, insofar as e had engaged in college teaching, had held superyisory
positions in Stillre 1 school systems, and who had classroom teaching
experience with nal children.

Three ma`or erences on the- study were. called. In September 1952,
Is

private ageticies interested in gifted and handicapped children met with the
Office of Education staff and the National Compittee. In March 195, the
Commissioner of Education called a 3-day working conference on the distinc-
tive competencies required by special educators. In October 1954, a long-
anticipated week's work conference was convened in Washington, when
working paws incorporating all data collected were presented, reviewed, and
tife4i1ied. The occasion vovided opportunity for a free exchange of views
and for analysis and interpretation of data.*

The findings ,coming from such a study, representing the point of view of
no single individual or agency, will, it is hoped, contributAffectively toward
the goal of increasing the number of educators competent to teach our
exceptional children.
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The 150 Teachers of
Mentally Retarded Children
ParticipatMg in the Study

Pwr HE DESIGN of the study called for ar least 100 superior, classroom
teachers of mentally retarded children to supply facts arid opitTion

through an extensive inquiry form. An effort was made to secure a represefita;
tive sampling of superior teachers throughout the Nation by establishing a
quota for each State and by providing guidelines for the selection, of teachers
within each State. State quotas were established with the help of the Research
and Statistical Services Branch of the U.S. Office of Education. Among the .

factors censidered in establishing the quotas were child population and number
'of pupirs'enrolled in special education facilities for the mentally retarded
the State.

Guidelines' for the selection of superior teachers Were prepared with the
help of the National Adviscrry Committee. They specified: (1) That teachers
be currently employed as classroom teachers aad Itat they be superior iti, the
opinion of their superv,4brs; (2) that they have specialized preparation for
teaching mentally retarded children; .-(3) that, iiisofar a pbssible, teachers be
chosen so that about half of the number would haNI/e receive& their specializOd
professional preparation before January 1, 1946, and the other half after that
date; and (4) that the selection'bepepade as widely as possible from various
type* of teaching sitvions, such as urban and rural c'epters, public and
private schools.

In cooler to obtain at least 100 completed inquiry forms from teachers who
would meet ihe criteria set.by the study, a ligt of approximately 260 teachers
was compiled. State departments of education submitted the 4,mes .ana
addresses of 353 teachersf:4 mentally retarded children. Inquiry forms were
sent to all of 'them; 214 forms were completed and returned. Sixty-four
respondents did not meet the aiterii .spt ,forth in the guicielines; some were
not classroom teachers others did laPhive spoxialized preparation. For these

.reasons the number was reduced to 150. The* forms,were separated into two
groups, one of 75 teacher; who had corn/Acted their specalized prtparation
before January 1, 1946, dr other ok the 75 teachers who had completed their
specialized profetsgnal preparation since that daie. Fin are rtported for
the total 150 teachers since there were found to be few 'sta °ay significant
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APPENDIX '73

differences of opinion between these two groups. Where these differences
occur, they have-been pointed out in the text.

Background information on the school situations in which the ISO par-
ticipating teachers were employed, and or their professional training is
presented here, but it should be interpreted with extreme caution. The infor-
mation is not intended to have any prograf implications, since the study of
programs for the education of mentally retarded children iss, not within the
scope of this project. It is presented solely 7 : use opinions reported in this
bulletin can sometimes ge moie accurately interpretea in the light of knowl-
edge of the school situation; in whiet) the contributing teachers were employed,
the trade level at which they were working, oi their Awn professiolial
preparation.

The type of school organization in which- the 150 participating teachers
of mentally retarded children were working is shown below:

Type of organization _ Nkonber Percent

Total , 150 100
Special day school for mentglly retardesi loloildren only 14 9
Center of two or more special classes for mentally retarded .

children ip a regular day schoolw 71 48
Single special class for mentally retarded children in a regu- .

larAy school.: 65 43

The chronological age of the pupils taught by *the participating teachers
follows:
r

Chronological age.
Measure of pupils

Average of the lowest chronological age
,

_.. 9.5f.
Average chronological age 11.8
Average, of the highest chronological age 14.
Lowest chronological age reported t_ -7

7
4.

4

Highest chronological Age reported 21.

The ihtelligence quotient of pupils taught by the participating teachers was
reported as follows: V

s . Intelligence quotienl
Meifife -1 of pupils ,. ,

Average of the lowest I.Q _.._. 51.4
Aveiage 1.Q . 65.9
Average of. the highest I.Q

.

77.
HigAst 1.Q. reported 80.

-,brew 1.Q. reported .
dr

. 41,

,
, 30.

,

The sptcialized preparation 6f the participating teachers is summarized
beki*:

. Levi! . Nitnbgr Percent

Total .1t........., .z. .1 150 100
it-aduate

.
-, 76 . 51

Undergraduate 44r-
Resi dental school for the mentally retarded 6
Inservice-lexposience............ alsome awes&OMNI......e,..4ss vemba. mb 10. iWOMP 1 1
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74 TBACHEItS OF CiIILDREN WHO ARE MENTALLY RETARDED

The proportion of participating t'iachers who received their specialized
preparation before or after teaching mirmal children was as follows:

Time of preparation . Number Percent*Total
...................._...........

. , 150 , 100
. Before teaching normal children 40 26iAfter teaching normal children ,_ L 109 73

No information

The, proportion of participating teachers who received theii specialized
preparation prior to or concurrently wipt teac4ing mentally, retarded children
was:

4

, .

10
Time of preparatton -

4 .
Number Percent: Tott . 150 100

64 4,3
Concurrent with teaching mentally retarded chijdren______ 86 57

.

Before teaching mentally retarded children
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Appendix C.---Statistical Procedures b.
and Results

PROCEPURES USED IN ANALYZING DATA
IN TABLE

EAcH of the 190 competencies (knowledge and abilities) listed in.table 1

was rated in two ways by the 150 participating teachers: First they
checked whether, in their judgment, each item was "very important," "impor-
tant," "less important," or "not important" in their present position as -a

teacher of mcntally retarded children. Second, they checked whether they con-.

sidered themselves to be "good," "fair," or "not prepared" in each of these
competencies.

The average itqortance of each competency tas computed by multiplying
the number of checks in the "very important" column by 4, thos'e in the
"important" column by 3, those in the "less important" column by 2, and
those in the 4'not important" column by 1. The results were added together
and divided by the number of Checks for that particular -item.

The dverage proficiency of the ted2hers was ,computed in- the same way,
using a numerical value of 3.99 for "good," 2.64 for "f3ir," and 1.31 for
not prepared." These 'numerical values ("converted sco,ies1 were used to

m*e possible a comparison' the ratings of impbrtance on a 4-point
smile and the ratings of proficiency on a 3-point scale: They were derived as
follows: The average rating of importance was fourid .for all the competencies.
This averago was 3.30. Then the s dard deviition was found for this dis-
tribution; it was 0.89. Next, the a

Oage
rating of proficiency was found for

all the competencies by assigning a yalue of 3 to the checks in the "good"
column, 2 to those in the "fait" column and 1 to those in the "not.preparer
column. This average was 2.49. The standard deviation was found for this
distribution (0.67) so that the distance of weigbtings 3, 2, and 1 frOm .2.49
coul4 be expressed in z-score units. The z-scores of- the second distribuO9n
were equated to the corresponding z-scores of the first. For, eiample,:the
z-score for 3. in the distribution' of proficiency ratings found to be
(3 249)/6.67, which equali + 0.77. Ming the standad deviation of the
firg distribution as a unit, this yields,+ .0.77 X 0.89, or' + 0119. Adding

,O.69 t,o the mean of the first distribution yi61cis '1.30 phi; 0.69 or 3.99. This
is the "converted score" assigned to the checks in the, "good" cblumn.

-A rank order of the list of -,100 competencies was determined for .both
average ratings of itnpgfince and the average ratings of proficiency. Cmsecu.
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tive whole numbers were used for ranks even though a few of the items
received identical avprage ratings. This was done so that the rank 'order num-
ber might also serve as an item identification number; it was possible because
of the negligible differences between the average of any. oneittm and the next
in the list. The items have-been ar nged in table 1, page 24, according to the
rank order of importance; the ran rder of proficienip is indicated by a
symbol at the end of each item, for ample (P,. 2) appears immediately
followihg item 1 in the table. This item was ranked first in importance and
sicond in proficiency. Rank order numbers andrthe range of average ratings
of the 1399 competency items within each category of importance are- shown
below. Tableswith the avel-age rating for each competency are available upon
request from the Office of Education.

Category

Very important (3.50 or above)
Important (2.50----3A9)
Less important (1.50-2,49)__....___ on, . . "NW mem. Mt

Not important (1.49 or under)

Range of drerage
ratrnts

2.50-3.49
2.02-2.44

0

Rank ordef
nkmheri

1-36
37-94
95-100

Good (3.32 or above) 3.34--3.89 1-61 #Fai -$2 2.03-3.31 62-99Not prepar 1,97 Or under) 1.80 ... 100 ....

.r.

Covariation Between Railngs t4rnportance
and Ratings of Proficietwy

The hypothesis that teachers te
those competencies which they also
on those they rated less important was ested

d to rate themselves mist prpficient on
d most important and less proaiept

statistically. Because resources
for a complete analysis of all the data were not available, and because g com-
plete analysis, did not seer necessary, a random sample of 10 competency items
was drain! from 'the list of 100. For each of these items, a,t'scatter diagram"
or "contingency table" was prepared, with the ratings of importance ,on the

.X-axis and the proficiency ratings on the Y-Ixis. The co-efficient of contin-
gency- for the table wls then computed. Wiiere necessary, adjacent categories
of importance-ratings were* combined, in grder to avoid low-frequency intek-
vals (the marginal, frequency in any row or coluinn was never allowed to fall
below 15). This was desirable in ()icier to obtain a fair and stable value of
the contingency co-efficient. Vost of the contingency co-efficients were com-
puted from 3 x 2 tables, though some were computed from 3 x 3, And some
from 2 _x 2, and one ffom a 3 x 4 table.

. the statistical signifitince of tach contingency coefficien:cas compated,
using the.chi-square technicpie, ,with (s 1) (I 1) degrees of frrkm,
where s = number of intervals on the X axis, and t = number of intervals

=

4061. .100.

.0. AM. .0.1"11M AM.

0//0, .00 .1

41=0. ^ME. 40110 .100 VE0..

00. 6.00 000000140 00 Iprae0 4:0

:2
., . y ,

e
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3.10-3.95

0
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For each contingency table, there was computed not onl9b the actual value ofA

C, but also the m4ximum value of C obtainable from the set of marginal Ire-
qtrneitbs rharactetizing he particular contingency table. This maximum was
compu?d by insertingjn one (or more) of Ow cells of the °table the highest
possible number consonant with the niarginal frequencies and a Nsitive. rela,-
tion between X and Y. Because of the small number of degrees or.,freedom,
the numbers to be inserted4 in the remaining cells of the table were ceadily
determined by reference to the marginal frequencies and the figures in the cell
(or cells) already containing the maximum entry. The co-efficient 'of contin-
gency Of the table, thus constructed, was calculated in the usual manner. This
maximum co-efficient of contingency provkles a useful reference value for-thr
evaluatiop of the contingency co-efficient calculated from the original or
empirical table.

The median co-efficient of contingencr of the 10 items wag 0.31, wit a
range from 0:18 to 0.46, in a situation where the mediap maximum pill:VE-Ie
value would. be 0.66, with a range from 0.47 to 0.748.

Vatistkal Significance of Differences Between Average
Ratings of,Importance and Average Ratings tot Proficiency

To determine the statistical signifidance of.the difference between the average
importance rating and the average rating of froficiency on ari.item, the proce-
dure employed was as follows: The difference between the ratings on impor-
tance and proficiency ("converted scores") for each teacher was determined

P, through 13, where the subscriptsp.- through J 50 represent'
the indiiidual teachers answering the.question). The mean difference between

:ii
ratings for all teachers was calculated ( );. the standard deviation

le

)1- (MA and the standaç error of the mean of the differsnces-
. .

A

N

I

15g

computed; the mean difference was, expressed in z-scbre units .

( MD

ill)
) (this is the "critical ratio"); arid the probability -9f an average

difference as large as or larger than the One ob ined for a itern was read
from the appropriate table of probabilities. (References: Quinn McNemar,
Psychological Statiffics, pages 73-75). f Dffferences were considered to be
significant if the probability of occurtence was 0.01' or leis.

In thi procedure describe&-above, only paired ratings were ewployed; thus,
if a teacher rated an, item for importanceeht failed ta make a proficiency
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rating for the item, it was impossible to det,rmine the differencee between
importance and proficiency of that teacher for that item. The teacher's response
to this item was therefore not usable in this calculation: It should be poiRted
Out that all teachers' ratings were used in obtaining both the averages for
importance and for proficiency on which the ranks in table 1 are based.

In the case of items for which the difference betw9en the average importance
rating and the ai.erage proficiency rating (converted scores) was less than 0.20,
no test of statistical significance was employed. It was considered that differ-
enc:es smaller than 0,20 were too small to have any practical significance. Of
those items tested, 32 showed a statistically significant difference between
ratings of importance and proficiency. These are indicated in table 1, page 24,
by the sftriboi sd in the right-hand 'column, and are discussed on page 42.

PROCEDURES USW) IN ANALYZING DATA
IN TABLE 4

The differences _between the peicent of "yes" (satisfied) responses of State
personnel' and of local personnel to the various questions in table 4 were
testod for statistical sighifcance. For the items tested, the "yes; respobses
in each of the' twe; groups were expressed as a percent of all responses in the
group (i.e., the "yes" responses of the State personnel to an, item were
expressed as a percent, p,, *all responses of State ptirsonnel to that item,
and the "yes" responses of boot! personnel to the same item wore expressed
as a percent, p2, of all respones of local personnel to that item) The standard
errors of the percentages (pi and p2) were computed by the formulas, al), =

St
and CP2

P2 (F.,
In these formulas, gi =1 p, and 92 =1 2.N, N2

The standard error of the difference between the two percentages was deter-
mined by the formula, Grp, p, va2pi p The observed difference
between the percentages (p, p2) was expressed in z-score units

P2
= The probability of obtaining a difference as large as,a IT P2

or larger than, the observed difference if we conftnued to take samples of the
same size was read from the appropriate table. Differences were considered
to be significant if the .probability of occurrence was 0.01 or ler7,.

PR EDURIS USED IN ANALYZING DATA
IN TABLE, 5

The 15a teachers rated the relative importance of each of 22 experiences by
checking whether, in their j44ggtent, it was "very important," -"imyortant,"
"less iinportant," or not important" to include the experiences in the special-
ized preparation of of nymtally retarded children. The average

.
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importance of each experience was computed by multiplying the number of
checks in the "very important" column by 4, those in the "important" column
by 3, those in the "less !important" column by 2, and those in the "not
important" column by 1. The results were added together,and divided by the
number of checks for that particular item

A rank order of the list of experiences was then determined on the basis of
these average ratings of importance. The items hav,e been arranged in table 5

according to this rank order.. oNmportance. The rank order numbers and
rang of average raticigs within each category of importance are shown bdow.
Tables with the average rating for each experience are available upon request
from the (Nike of Education. 4

RAPigi of AffIdgf Risk ofdrr
PINAPM4Category rainy

VelOimportant ( 3_50 or above) 1 ,p
Important (2.50-3.49) 2131-- .41
Less important ( 1.50-2.49)
Not important (1.49 or under)

COMPARISON OF OPINIONS OF TEACHERS
PREPARED BEFORE., JANUARX 1, 1946 AND

THOSE PREPARED SINCE THAT' DATE
The 150 inquiry forms were tabulated so that the responses of the 75

teachers who had received their specialized preparation before January 1, 0446,
could be compared 'with the responses of the 75 teachers who had received
their specialized preparation!' since that date. The b jifferspees in opinron
expressed by these two groups on the importance of the items listed in tables
1 and 5 were tested for statistical significante. For each item the average

14, FX,
importance rating focthe two groups was computed: (M, = ) where

N,
X, represents the ratings of importance of teachers prepared before

.FX2
1946, and (Ivy = where X2 represents the ratings of importance of

N2'
ieachers prepaied sine 1946. The esti4;peted standard deviations of the
universes of which the X, And Xr---kores were samples were computed

1 = X

N,
fx12 ) and Cr, = Ai( fx22 and the estimate of the,

1 N2 -
standard -error of the daference between the averager was determined

)(11

Cr

N1

. 2

N,
M, --40442 = The observed difference between the

averages of the two samples (M, M.) was then expressed it z-score units

,
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M, M,

cZN11' average difference as large as, or larger than, the observed average difirrence
being obtained if wc keep °drawing samples of the same size frofil these

. groups was read from the table of the normal curves ("Proportion of Area
Under the Normal Curve Lying More Than A Specified Number of Standard

. This is termed the "critical ratio." The probability of an

Devidons (---7-) from the Mean").

Three of the competency items in table i showed differences in the average
ratings given by the "prior" and "since" groups. The "since" group con-
sidered items 39 and 49 more important than did the "prior" group. The
"prior" grOup considered item 62 more important.

No differences were found between the opinion's of the two groups on any
experience in table 5 which had a probability of occurrence of 0.01 or less.
The raw data, tabulated according to the foregoing categories, are on file in
the Office of Education.

Ii

ADDITIONAL INFORMATION -ON
PROFESSIONAL PREPARATION

The Opinkn reported in graph 2, page 56, indicated the median number
of ciGcic hours of student teaching of mentally retarded children needed by
teacher-candidates with regular classrodm experience and by teacher-candidatespith only student teaching'experience with normal children. The detailed
information in the following table is presented so that the reader may note
the wide range 9f opinions expressed by the participants on this question.
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ID

Percent of Special Education Personnel Indicating Number of Clock
Houn of Student Teaching With Mentally Retarded Children Needed

By Those Preparing to Teach in This Area

4w=11.4.1.0mo

4

Clock
hours

.' m 4.

MINIMAL
None
1 7 5

76-150
151-225.- _ . *............ .

226-300 __ __ _______ .

Over 300
Number answering_
Median clock hours

DESIRABLE
None

76-150.
151-22*

411

116-301_ .. .
Over 300

Number anovering
Median dock hours

IDEAL
None ________

10

76-1 21,

151-225_ ____________ 26

226-300 42

Over' 300 1

Number answering! _ 93

Median clbck hours __ _ 205

For teacher-candidates with regular
classroom es-petit-my with normal

thildren

Percent of personnel rating

Teachers State Local (ollege

2 ) 45) (4) (S)

25 13 7

48 46 49

18 31 36

8 4 7

1 6 1

mew.

10

39

42

8

1

52 86 62

60 67 7$

20 20

41 33

29 37

10 2

8

87 51

131 144

_____ Or m

OP

6

36

48

10

411. MI

41,

86 57
163 158

3 4

13

33 37 25

48 53

1 9
48 78 55

229 231 238

For teat her-candidates with only
stucirnt-trac fling with normal

children

Percent ot personnel latirig

Tcache

(6)

6

33

43

8

10

90

95

1

23 .

54
fl

1

91

186

4111 MP 1.

, 2
7 12

18 '23

'68 58

5 7
84 40

251 ?.41

State

(7

8

33

37

10

10

2

51

93

9
24

51

9
7

43

176

611,

4.. S. goo ow

7

Local

(8)

20

68
16

6

MD. Om

81

115

3

17

56

21

3

76

191

3
18

66

13

77

259

Collegc

(9)

0

6

37

41

14

2

64

,87

7

28

48

17

a.

60

174 .

4

6

27

55

8

51

245

o. "
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4414 . .......
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Appendix 19; Excerpts From Inquiry Forms

EXCERPTS FROM INQUIRY FORM FILLED OUT BY
TEACHERS OF MENTALLY RETARDED CHILDREN

The Office of Education Study

"QUALIFICATIONS AND PREPARATION OF TEACHERS OF EXcEPrIONAL CHILDREN"

INQUIRY FORM EXC-4F: For Teachers of Children Who Are Mentally Retarded

Miss
Mrs.

1.1 Youi name Mr. Date...,..
1.2 Your mailing address

City (or Post Office)

41111 ......
State

1.3 Name, and location of sthool in which you teach.
1.

T
1.4 Indicate the type of khool organiration in wtich 'you teach by checking V ONEof the following:

.___..Residential school for mentally retarded children
day school for mentally retarded children- only

.......Center of two or more special classes for mentally retarded children in a
regular day school

speciarciais for mentally retarded children in a regular day acboa
(specify)

I .5 Indicate by filling in the blinks:
number of pupils in your class

Number of girls in your class
Number of boys in your class

1.6 Give the lower and upper chronologicsi age limits and the average CA. of the
group of mentally retarded children that you teach by placing a circle aroundMIRE of the following:

3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18
1.7 Give the approximate lower and upper J.Q. limits and the meow J.Q. of the

group of mentally retarded children that you teach by plains a circle around
THREE of the following:

25 and below 30 35 40 45 50 )5 60 65 70 75 80 and above

.rmummorrorrrowmnpmonmoopomoissasomommrassos.sr0000mmrmurnirosrrniieiuolomommiu"oosirNonrouuupmswmuuiunilMIIIIIISErio6
IN PUBLISHED REPORTS, OPINIONS EXPRESSED THROuGH MIS IN;
QUIRY WILL NOT BE IDENTIFIABLEliflp ThE NAmis OF THE PERSONS
COMPLETING THE FORM
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APPENDIX

1.8 Indicate the period in which you took the majOr part of your specialized prepara-
tion which led to your initial certification or approval as a leacher of mentally
retarded children by checking V ONE of the following:

to December 31, 1945 _Since January 1, 1946
1.9 Indicate the plan by which you received the tnajor part of your specialized prepara-

tion in the education of mentally retarded children.
(Place ONE check V in the appropriate square in the table below

eig

AND
If you have had additional preparation by other plans, indicate this by placing X's
in ONE or MORE of the sp nate squares.)

Type of program

Program offered at
An accredited col-

legs or aniverlisy
which consisted
largely of works
taken during the
regular academic
year.

An accredited college'
or aniversity which
consisted Lately of
summer valises.

1-"Teii'ckstiaschool tor the
mentally retarded independ-
ent of r degree-granting in-
stitution (therefore without
colkge credit.

Level

Under-

grad.

Grad.

Under-
grad.

Grad.

Prior to on-the-job teaching
experience with so-called

normal children

Prior to
teachini
mentally
retarded
children

.11ftomaa.

*I t

Concurrently
with teach*

mentally retsd
children

After on -the-job experience
with so-called normal

children
0===.010.110100.10.....01.111100.

Prior to
teach ing
mentally
reta rded
ch ildren

Concurrently
with teaching

mentally retarded
children

Other: (Specify--in-servke program offered school or school system, etc.)

Education, as an institution (*ended American Association of Colleges for Teacher Education,
I An accredited college or defined by the Division of Higher Education. U.S. Office of

or by one of the eigioruil Msocow of SAM.* and Secondary Schools.

or.
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Prior

rwroor........................mdaimare
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3. In your present position as a teacher of mentally retarded. chatiren, how importantis it that you possess the following competencies?
(Check V ONE of the four columns on the left kr each item.)

AND
How do you rate your competency at each of the items listed?(Check V ONE of the three columns on the right for each item.)

a 01.

lar

a a
E E

on.

ve,

MID

#1. a

Ob.

ITEM id

..11m..1

ability:
to administer to mentally retarded children-

3.1 group intelligence tests
3.2 individual verbal and performance tests of mental

ability.
3.3 standardized group achievement tests
3-4 group ,interest and special aptitude tests, and

tests of social and emotional adjustment.
3.5 individual diagnostic tests of arithmetic and

reading disability.

A knowledge and/sr sonientoodiapof--
provisions for mentally retarded children under existing

Federal, State and local laws and regulations
pertaining to-

3.95 employment practices
3.96 educational provisions,
3.97 juvenile delinqutncy and probation__ ______
3.98 vocational training of mentally retarded youths

and adults (vocational rehabilitation pro-
grams).

3.99 the purposes, services and locations ci national
organizations concerned with the eduestion
and/or general welfare of the mentally re-
tarded, such -as the limit. Zonal Council for
Exceptional Children, American Association
on Mental Deficiency, the National Associa-
tion fpr Retarded Children etc.

3.100 sourcd of, and services offered by, non-school
organizations suck as clinics, courts, dubs,
churches, welfare agenciis and rehabilita-
tion agencies for mentally retarded children

4 and their parents.

all/....m===0411111rxr.....mem.....ww....=IYOM

wl* IV

-

.

Alom 1..

ral

AD

.r-

-

411#

1 All of the 100 items appearing in table I were included in_ this question in the inquiryalthough not in the same order as in the tapk.
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5. Do you consider the following experiences "very important", "important", "less
important or "not important" in the specialized preparation of teachers, of mentally
retarded children?
(Check V ONE qf the four columns on the left for each item.)

AND
How niuch emphasis was placed on these experiences by the institution at which
you received the msjor part of your specialized preparation which led to your initial
certifwatim or approval as a teacher of the mentally retarded?
(Check V ONE of the four columns,on the right for each item.)

=1MI

411.

II
1
1 ITEM

.
s

Supervised student-teaching with so-called
normal children.

Sapirottad statkatfeacisio$ irt,th fooltaily mania
chaidrat-

12 at the cowry school krel
3.3 at the elemental level
5.4 at t&t secondary level

plamaki eimmitiat
SI in day scluxds or itelasses for mentally re-

tallied children.
5.6 rsickatial schools ior mentally retarded

children.
5.7 in schools or clawS &sting with Muni'

types of handicappiod children.
lb a children with multiple handicaps in-

eluding mental retaOstion.
5.9 of multi-rofeunal tase conkresces of

represeruatives from inch kids as social
welfare,

.psych's. lc_ \psychok4ka and
medical, to wady and *like recommends-
titans on indirWual it.senrally retarded
&Aiken.

slo of cosAren;:es of oe-thsbiob teachers ni
mentally retailed, on pupil placement,
curriculum adiustment,,child study and
so on.

planed shernmtiss 4 neva dam hj--.47

531 rehabilitation centers foi aentafiy
tattled youth and adui*:.;

112 psychological

S. I. S

a: I 41,

OD .0 j ano

0

5A3 epee& clinks

oll

z
1

5.14 to nom-aciwol community
oireriss services to the
tanied sock as recreative
and community Musa.
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(continued)

t . t :4
f 4

ag, ti
4.. as e e.....t 3

.ts Z

11.tior

11 11111.

'OW

411.

11

ITEM

.5.15 to organizations intereited in welfare of
the mentally retarded, such as State
Rehabilitation 'Agencies etc.

5.16 Visits to homes of mentally retarded children
it? the company of supervising teachers.

5.17 Experiences in giving individual instruction
to mentally retarded children.

5.18 Instruction in how to administer an.educa-
tion program for mentally retarded
children.

Experience is drawing edicatieleal interpwatiosi
. from-
5.19 psychological reports
5.29 medical reports (including psychiatric):
5.21 reports of social

IM 0. MI. II.

5.22 cumulative educaticeal records on men-
tally r_elarde

8

111.

OW .0-

01.

6. Are there personal characteristics needed by teachers of the mentally retarded whichare different in degree or kind from those needed by teachers of s.)-called normalchi ldren ?
Yes NoIf your answer is eyes, please list and comment. (Attach additional pages ifnecessary.)

11. Indicate (1) the amount of successful classroom teaching of so-Called normal chil-dren which you believe should be minimal, desirable and ideal prerequisites for s4teacher of the mentally retarded, and (2) the amount of teaching of so-callednormal children which you have had. (Place ONE check V in each column on the
right Opposite the appropriate amount.)

Amount 9f Teaching of So-called NormalChildren as a Prerequisite for Teaching
Mentally Retarded Children

1...INNMN...4.1./amater.=.11,alardaalalllNIMENMIa

No teachiag oftormal childt6
At least one semester of half-time student-tesch

ing with normal children (or equivalent)
At least one semester of full-time student-teaching

with normal children (or equivalent)
At least one year of on-the-job chum votn teaching

with normal children
At least two years of on-the-job classroom teach-

ing with normal children .
At lean three years of on-the-job classroom

teaching with normal children., ..0.10110 ......
thiti.u...22SkE!!EL

Mini-
mal

11.01111111111111.0111101==11111111.1111.111M11111paalalmabaaar

Desie
able Ideal

Amount
which you
hive had

an. los

a 71111-asaa.la awe.- am...wail...Or
AllaMEMOMMINft asafamaarial!
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a
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a 0
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1 2. Indicate (1) the amount of Jikiient-tearbing with mentally retarded children that
you ,Mieve should be minimal, detirahle and ideal prerequisites for a teacher

the mentally .retaided, and (2) the amount of JtAident-teaching of mentally
//retarded children which you have had. (Place ONE check V in each crnri on

/ the right oppositeothe app.ropriate amount.)./.
Amount of Student-teaching

of Mentally Retarded Children
Needed as a PREREQUISITE

for Onthe-job Teaching of
the Mentally Retarded

No studept-teaching of
mentally retarded chil-
dren

1-75 clock hours
76-150 clock hours
151-225 dock hpurs
126-300 clock hours.
Other: (pecify)......._

I

1110 I= fa' Mb A*

'For experienced regular
classroom teachers

-

Mini-
mal

Desir-
&file

Aillir11.
Ideal

=1.....mmo.0.

For teacher candidates with
only student-teaching of
so-called normal children

em.

......
------

.1 1Iw as Mb.

Desir-
able- Ideal

Amount
w hich you
have had

EXCERPTS FROM INQUIRY FORMS FILLED OUT BY
DIRKTORS AND SUPERVISORS OF SPECIAL EDUCATION
IN (a) STATE DEPARTMENTS*OF EDUCATION AND (b)
LOCAL SCHOOL SYSTEMS, AND (c) STAFF MEMBERS IN
COLLEGES AND UNIVERSITIES OFFERING SPECIALIZED

PREPARATION. FOR TXACHERS OF, THE MENTALLY
RETARDED

The Office Qf Education Study
**QUALIFICATIONS AND PREPARATION OF TRACELESS OF EXCEPTIONAL CHILDRE/C

INQUIRY FORM EXC-1: For Spc**1 Education Penomel (including Directors,
Supervisors, Consultants, spd Coordinators) in, pole
Education Departments.
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=111111=1111011
INQUIRY FORM EXC-3:. For Directors, Coordinators, Consultants, and, Super-

visors /of Special Education in Lo44 School Systems.

4111

Miss
Mrs.

1.1 Your name Mr
Date

1.2 Your f.)isiness address
City (or Post ()Rice) State___

13 Your official
(SpecifySupervidor of teachers of crippled children, etc.)

1.4 In
ovo

which area or areas of SpecialiEducation do you have responsibility?
(Check V as many as are applicable.)

Blind Gifted ___-__S(x. Maladiusted'-_Crippled ' Hard of Hearing ____Spa. Health Probsi&Deaf Mentally Retarded Speech Defective
Seeing

allr Amm.

INQUIRY PORM EXC-2A: To be filled out by All Staff Members of Colleges-4 Opinion Data) and Universities Who Participate in the Specialized
Preparation of Teachers of Exceptional Children

Miss
Mrs.

1.1 Your name-Mr.
1.2 Oificial Position

Date

(SpecifyDirector of Special Education, Demonstration Teacher, etc.)
1.3 Official Tide

(SpecifyAssociate Professor, Graduate Assistant, etc.)
1.4 College or University City State.
1.5 In wHich area or areas of Special Education do you have direct administrative.instructional, and supervisory respcasibilitics? (Check V as many as applicable.)

_Blind Gifted Socially Maiadjuged'_Crippled' Hard of Hearing ....Special Health ProWms'_Deaf Retarded ........Speech Defective
P4rtially Seeing

hastractioars: In Answering special area questions throughout this form, please supplydata on those areas id which you have responsibilities and, if you wish, in any aciditionaareas in which you have professional preparation and experience.
te

IN PUBLISHED REPORTS, OPINIONS EXPRESSED THROUGH THIS IN-QUIRY FORM WILL NOT BE IDENTIFIABLE WITH THE NAMES OF THEPERSONS COMPLETING THE FORM.

=11rammouramrsomemmoilillumoommaimmeirmismommommeomioniminowimirloromilmoomaliallooneil
Throughout the inquiry fotm:

I The term "aippli(j" biciu the cerebral palsied.The term "Axially maladjusted" includes tbe-easof &swilled.The term "special health problems" includes Hewn wkh cardiac conditions, tubacula0s.epilepsy, and below-par
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APPENDIX 89

4 (Completed by State personnel only.)
How do you evaluate, in genal, the professional preparation of -teachers of excep-
tional childretr emptoyed in your State who, within the last five years have corn-
pleted a sequence of courses tioi;ecializiti preptratim?

(Answer the followins questims by placing ±, 0, of in the respective (at:mils
for each Area you complete, recording to the following key.)

Mliowlffia

yes
0 = uncertain or undecided

no

ITEM

Na. -0

Do you believe these recently graduated
special education teachers have had
=flyleaf experience-

41Ao chum= teaching with :so-
called normal children?_ _

4.2 in supervised student-teaching
and observation in their spe-
cialiwd ___ __ _

Do these teachers have adequate
preparation,

4.3 in developing and interpreting
educational _

4.4 in interpreting psychological and
medical rivets?

4.s in deism:sing causes 01 wall and
enuttional maladitutnients?___.

4.6 in group intelligence and achkve-
ft meat

Do these teachers have an adequate
understanding-

4.7 of the bask Fincipki of child
rowth and (level:vont?... _ a MP M O. a a a a a

4.8 ui methods and tawbinfaids used
in Asir specialis0 'we*, and
how to appif these to tl*ir
teaching? 4m aaaa a W. a MP

4.9 of the reistkmhip between gen-
eral and special. education?...

4.10 Do time teachers have the ability
to with KI
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4 (continues])

ITEM

as to provide tot group partici-
patron according to each childs

'shames _

4 11 Do these feathers have the ability I'
to plan a curriculum salted to
the individual and group needs

of their .

4.12 Do these teachers, upon graduat-
ing, have a working knowledge
about agencies tkvicerbed with
exceptional Children, the services
they offer, and how to sesure
these services?.

4.13 Are these teachers, upon graduat-
ing, sufficiently familiar with
the services provided km eicep-
tional children by speech, psy-
chological, and medical
and so _ . _

4.14 bo these teachers have an afie-* titilltt bask orientation to the
education ci various types to4
exceptional children?_ _ . _

4.15 Have'these teachers been prepared
to teach under rather ideal con-
ditions and therefore lack the
ability to fit into less-than-ideal
special education programs such
as unustial groupings?_ .

4.16 Do you believe that an abnormally
hikh percentage of recently grad-

;p uated special education teachers
have *unsuitable** personality
patterns?_ _ . _ ___ ___

4.17 Do these teachers tend to have a
separatiitic" attitude as far as

the &Id of special education is
concerned to the degree that they
do not fit in with general eats:

.
cators?

448 Are these teachers abk to *accrual
and to teach at tbe appropc4t,
developmental Levels/ 01 their
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APPENDIX 91

(Completed by Local personnel only )
How do you evaluate, in general, the proft-Nsional preparation ot trakhers ot excep-
tional chtl4en*: employed in vow school system who, within the last sesen years,
have completed, a sequence of spesilahied preparation ' leading to inttial certification
of approval ?

Answer the following questions .0f the- arras in which you hase responsibility bv
placing , 0, or in the respectise columns' 4or each arra you kornplete. accordin$
to the following key

yes 1

umertain, undekided or no dear trend
(half and half)
110

ITEM

Do you believe these recently graduated
special education teachers have had

4Stith( lep experience-
4.1 in classroom teaching with nor-

mal children?.,
4.2 in supervised stixlent-teaching

and observation In their spe-
cialised

Do thew teachers have adequate prep-
aT&t

in developing and interpreting
educational rec_ords?_

4.4 in interpreting. educational and
psychological 'reports and case
histories W records?_ _ .

4.5 ip makihg use of medical (seems,
476 in identifying causes of social

and emotional maladjustments?
4.7 in group intelligence and achieve-

*, !pent testing?___________
Do these teachers have an adequate

understanding-
4.8 of the basic principles of child

growth and development? W V -

K sequence of special preparation involves three couriei or at least 9 to 12 semester hours madeup of (1) a study of the characteristics (physical, mental, and emotional), of the particular condi-tion under consideration,- (2) a study of the teaching methods and curriculum adjustments needed;.and (3) observation and ffiuctnt-teachins in the specialized area. This definition appears on pageof the 1949 publication. I ties for the Preparation of Teachers. of Exceptsood Children,(a co-operative study sponsozed by the National Society for Crippled Children and Adults. Inc., andthe United States Office of Education) and has been idopted for use throughout this study.
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-92 TEACHERS OF CHILDREN WHO ARE MENTALLY RETARDED
4. (continued)

=emirm......ge.o.. --rem

ITF M

4.9 of teaching methods used in their
specialized area, and how to
apply these to their teaching?...

4.10 of the teaching aids and equip-
Inept used in their specialized
areas and how to apply these
to their teachin_ _ _ _

4.11 Do these teachers have the
ability to plan with groups of
pupils so as to provide for
group participation according
to each child's abilities?__ _

4.12 Do these teachers have the
ability to plan a curriculum
suited to the individual and
group needs of their pupils?_

4.13 Do these teachers, upon gradua-
tion, have an adequate 'work-
ing knowledge about agencies

.rerned with exceptional
cjildren, the services they
offer, and how to secure these
services, when they enter the
field?

4.14 Do these teachers, upon gradua-
tion, have sufficient familiarity
with services provided for ex-
ceptional children by speech,
medical, psychological, and
other clinics?

4.15 Do these teachers have an *de-
quate basic orientation to the
education of various types of
exceptional children?

4.16 Have these teachers been pre-
pared to teach under rather
ideal conditions and therefore
lack the ability to work in
less-than-ideal situations, such
as multi-grade groupings and
imvrovised
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4. (continued)

APPENDIX

ITEM

4.17 Do these teachers tend to tea&
at an appropriate level and
not above or below the devel-
opmental levels of their pupils?_

4.18 Do these teachers tend to have a
"separatistic" attitude as far
as the field of special education
is concerned to the degree that
they do not fit in with general
educators. .4* _ AO oo a a a a

4.19 Do these teachers show an
interest and concern for ex-
ceptional children over and
above that demanded of them
at school through participa-
don in such out-of-school ac-
tivities related to the welfare
of these children as being
active in parent-groups, na-
tiotial organisations, play
projects, and so on?

4.20 Do you believe that an &boor-
maLy high percentage of
recently graduated special ed-
ucation teachers have "un-
suitable" personalities aixi
attitudes for teaching excep-
tional children?_
Exploits:
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94 TiACHERS OF CHILDREN WHO ARE MENTALLY RETARDED
5. "(Completed by State, Local, and College personnel.)

.

ITEM
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5. Pisa:. ample* tlo,Mimi's tobk:
5.1 Indicate the amount a successful

classroom teaching with so-called
lama chishiren that you believe
should be MINIMAL, DEMI-
ABLE and IDEAL prerequisites
for a special education teacher-
candidate. r
Answer by areas, by placing ihree

ktters (M, D, and I) in each
.column

to
you complete

the followini key:
according

M minimal I
D -desirable
I as ideal

531 No teaching o4 normal children._ . _ _ _ . . .. _ _ _ _ _ .5.12 At least one semester of half-rime \student-teaching with normal .
children (or equivalent)_ _ _ _ __ _ _0 4,... Mb.... - em - mwIp, M. ......5.13 At least one semester d full-time
student-teaching with normal
children (or equivalent) ..... ..... ___ ____ .....oes. ... ........ le.... .4.0.4115.14 At least one year of on-the-job
classroom teaching with ww-
mal children__ _ _ .. ..... . _ _ _ . _ . _ ... _ _ _ . .... _ i - ..... _ . _ - - . - - - - -5.15 At least two years ci on-the-job
classroom teaching with K)r-
mal children_ ... _ _ _ . ____'. 0

,a.II.5.16 At least three years of on-the-)0b
classroom teaching with nor-

children .
11. la A. a. .w. fl. .. 111 ....... . ...,m,5.17 Otker (specify):
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APPENDIX

otolowAIMAIIMA.44AA.A.4....AMAIII0411....444AmtA411.4

ITEM
rfttftemowifooftotow,,...A.4144AftOoriftl000tAftoftotftmoRAOftwAwmft...0.4AtotroArlA

5.2 Indicate the amount of student-
g with maxims' chiles"
iou believe should be

MINIMAL, DESILABLE, and
IDEAL prerequisites fce a special
education tetcher-camlidate who
is a successful regular classroom
teacher. (Use the M, D, and I
key as in item 5.1)

No student-teaching in the spe-
.............. .....

76-130 clock hours.__.__ .......___
151-125 clock hours_
226-300 dock hours....
Other (specify):

5.3 Indicate the amount of student-
teaching with toztirosal chiles*
which you believe should be
MINIMAL, DESIRABLE, and
IIMAL prerequisites kw a special
education teacher-candidate who
hits et* itaiest-teerhisis with trosh-

rad chiles*.
(Use the M, and I key as in

item 5.1)
No V student-teaching in the spe-

dallied area
1-75 dock
7&-150 clock hours __ _ _________

151-223 clock bows______________
226-330 clock hours_______________
Other (specify):
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2 One serneder hour am 13 clock bouts.
One quarter hour sm 10 dock hours.
One academic year awe 450 dock bona.

5. (continued)
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96 TEACHERS OF CHILDREN WHO ARE MENTALLY RETARDED'
6. (Completed by State, Local, and College Persmnef.)

Below are the qualifications of six candidates for positions u teachen of excer4iimaichildren. In your opinion which TWO would be the moll Witty to succeed?(Assume the personality and physical characteristics of the candidates and thecalibre of professional preparation to be comparable.)
Answer, by areas, by placing two M's in each column you complete,according to the following key:

ID

(We realize the items below are not easy to maim, imt your reaction to this ques-tion is extremely important, so please give the items your best conaidautian.)

ITEM

CANDIDATE A: A four-year trulared-
rush program completed of specialized
[reparation (including student-teach-
ing with normal and exceptional
children) but - s,ith on-the-lob
teaching experience with surami or
exceptiga4 children... ..............

CANDIDATE B. A one-year imismo
program completed of specialized
Feparation (including student-teach-
ing in the specialized area) immedi-
ately following the completion of a
bachelor's program in general teacher
education, but withal: on-the-job
ieaching experience with sened or

.oxspriaagd children(
CANDIDATE C.. A one-year graduate

program completed of specialized
preparation (including student-teach.'
ing in the specialized area), for amis.

. axed regular classroom teaches hold-
ing a bachelor's degree in gcneral
teacher education, and with on-tk-job
teaching experience, with wawa/
children only...._........... ......- -

CANDIDATE D: N. specialized teacher
preparaticm but &Ming a bachelor's
degree in general teacher education,
sm teaching experience with ezcero
dime! children, but Uri% teaching

with normal children...-
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CANDIDATE E: N. specialised teacher
preparation but holding a bachelor's
&tree in general teacher education
(ingiuding student- izhing with nor,
sal children), but wittiest on-the-job
teaching 'experience with awned or
asavpiessoi children

CANDIDATE F: N. specialized teacher
. preparatko at a colkge cc university
but holding a bachelor's degree in
general teacher education, and with
on-tim-Ob teaching experience both
with earaitai and with maximal
children in the specialised
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